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ABSTRACT
In recent years, the emphasis of career education has

been placed on career guidance at a much earlier age. The S-63
Southern Regional Research Committee designed three programs for use
in a study about influences on occupational goals of youths in three
subcultures (rural and urban Negro and Appalachian rural white).
since children most frequently turn to their mothers for advice and
encouragesent, these programs provide mothers with information which
they, in turn, can use to help their children make educational and
vocational choices. Designed to involie the target community's
resources sach as personnel from professional and vocational areas,
the program titles are: (I) "The World of Work"; (2) "Roads to
t)pportunity"; and (3) "A Job for My Child." This manual provides: (1)
suggestions and specific directions for setting up the meeting
situations, selecting speakers, providing visual materials, and
conducting the programs; (2) a discussion on encouraging group
participation; (3) an outline for setting-up special facilities for
child-care services, if needrd: and (4) detailed directions for
preparing illustrative materials and contacting and briefing program
participants. (NQ)
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INTRODUCTION

e.!,i,:it7.)n is receivin,j such more attention today than it has in the
tne whole career education area greater ennhasis is being placed

HilAn,:e at a '!UCI earlier age. Leaders in education and labor are urging
.;ereral elu:ation and vocational education take a unified approach, beginning
,!ei-eltloy years and continuing on through the junior college level. However,

2areota .luidAnce in career education is extremely important in the
A jni.ied aooroach. Successful narents have an ever-increasing respon-

;.-.',, tote direct and indirect vocational information and guidance
The effect parents have in this area is being explored more and

How parents affect 3 child's vocational choice and what
..,Irey..; i? to zniliren ifprove their vocational Prospects are current topics

t^i

a77 of these factors, the S-63 Southern Regional Research Committee
p,.).;-.1-3 to oe jsei in a study about influences on occupational goals of

71r0,44' t'ne use of these programs with parent groups, parent educators
;1- 7o3-erts rec3;nize the full effect they have on their children in job choice

-or.? e~fective with tneir children's vocational growth and problems. In summary,
2,esePt tme onnontunities and resnonsibilities of parents in the social -

'=it' -)r-y.:esses :.hicri lead to their children's educational and vocational choices.

7:'3,15. were used with groups of mothers of seventh and eighth graders
sier st-,er- states. 7nree grouns in the sample were from Appalachian rural

lois, `,.eee Jere frOn rural "iegro areas, and one was from an urban Negro area.

criteria for :.hoosing a group leader were not established. However,
1:!;r3 c^ follow were considered imoortant--skill in promoting group dis-

:^ to leronstrate warmth and to generate trust and accentance. Sex,
i;e, 1-: chiracteristics were considered of less importance than a leader's

7: iPl! lead group activities.

-e Dlirls ire designed to involve the target community's resources.
oatcioating speakers from professional and vocational areas as

1;, -,'"e31 -1 4rdustrial oersonnel. Involvement of school personnel will bring
3:' ':OrrUrity together in a unified effort.

-e -e;e1r:- 7:ro]ect through which these program nlans were developed is sum-
exoert-ental phase section of Information Series I Published by the

D.esearch Comrittee for FaHly Life. Although the detailed research
:-; 1-2.-,,elr 4, series I, enough information is included in this publication to

to 7.:rdAct these oroarnrs with parent grouos. The "Program Procedures
",r :_eller3 provides suggestions and snecific directions for setting un

selecting sneakers, providing visual materials, and conducting
1-;;Jssion is included on encouraging group narticipation. Also, an

;90I;j1 Facilities for children is included if it is necessary
-,err ;e1 !-)e.

provider;. 'he apnendixec. after each program plan present
c-2,r Dr90driri illustrat,ve -aterials and contacting and briefing

4 tr i0Derdite', are presented in a senaratelv
4ne (.71'1 he u;ed indenendentiv, the pages are

')ar,!h ". rMoffner

1)uoti
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PROGRAM PROCEDURES MANUAL

FOR

GROUP LEADER

Influences on Occupational Goals of Young People

in

Three Subcultures in the South

Regional Project S-63

1971

7ne group leader's manual appears in this bulletin as it was
,Jsed in the research project. Anyone wishing to conduct group
meetings using the program plans will find the manual important
even though specific project related directions were retained.

simmary of each program plan is included in the first section
oc tne manual, "Understanding this Research Project."

00111
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Program Procedures Mamual for Group Leaders

NERS7ANDING THIS RESEARCH PROJECT

ro..:ect S-63 is a regional research project sponsored jointly by cooperative
e.oerii!ent stations in seven southeastern states. The title of the project
's Influences on Occupational Goals of Young People in Three Subcultures in
tAe South. The seven states participating in the program include Alabama,
.outr Carolina, lississippi, Virginia, Kentucky, North Carolina, and Tennessee.

"The purpose of the project is to:

:;iscover relationships between selected family characteristics, such as
education of the parents, and the occupational goals of rural and urban
Negro and white youth.

3. Determine the effectiveness of increasing job information and changing
aspirations and attitudes of mothers through Parent education.

7eterrine tne effectiveness of modifying job information and knowledge
of educational requirements held by youth through a program that alters
the mother's information and attitudes.

7nis is tie fourth year the project has been in existence. Two years ago a
great eal of information was obtained from selected mothers and their
cnildrer concerning the way they felt about their children's schooling and
career plans. Now some of these same mothers will be participating in the
gcoup reetings which you will lead. The children were in grades 5 and 6
,firer trey were first asked for information about themselves and their Plans.
Tnese ages were chosen because there is evidence that children may form ideas
anout their future jobs even this early in life. The children are now in
';r ides 7 and 8.

3r9 interested in the mothers for several reasons. It is more often the
otners to whom these children turn for advice and encouragement. If the
,ctler i"creases her vocational information and achieves an optimistic
ttitJie about her child's future, she may be of more assistance to them as
trey an for the work they will do later.

:rcreising amount of evidence indicates, contrary to prior expectations,
tnit tne isD.ration level of youth reared in poverty is sufficiently high as
tre, relate to occupational and educational goals. In fact, such aspirations
ie? 'v,r4? often then not unrealistically high. Both children and their parents

ire ,(beriencinq a low level of living appear to have ample desire for
.owlel sor..ial

between what such individuals desire and what they attain is
'reit. There inears to be a kind of honelessness which develops
:;ersons, resultinq in a kind of surrender before obstacles to

7ne Titcome is a severe drop-out rate in high school, a
ttitde tpard r,ontinuing education, and the failure of capable

1./,111'; to Ir,iliev? desirIble work ooportunity that is within reach.

UUtl8
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",)r the failure of loer-class youth to
weer include U) 13Ck of information about the ndture

t ,. t"e A..allabllity of narticular careers, and the educational
2ertAir % :orK onnisrtunitios; (2) lack of information about

.,!,tair!rg certain kinds of ;0ecialized education, Particularly

In.! technical variety; and (3) lack of encouragement that
- t*. 'r r.ersonallv utilized in the nractical pursuit of job goals.

.r; ...)theri unon youth in the economically denrived population
tj ,)fie n,?rnanence and strength. If, therefore, the horizons of
.1 *:,e lelAnteed regarding !he future of their children, it is reason-
1,s,-e :flat one filtering effect unon their children will be the

'r .beater belief in themselves and a more nreferred determination
'r teie )ccuhational desires.

-e :nise t-e nr:)ioct with which you will be concerned consists of three
25 mothers will he invited to attend and the same

"itrr; eich tine. The !reetings have been carefully planned to
I well-defined nurnose.

,e ;; )^ : 1, ertitlei ''he Arld of ;fork." The objectives of this program
Ae t, '31' :,.irent; identify their children's abilities and interests;

-!nfornation; (3) to develop appreciation for the relation-
elucition and work, and (4) to help parents link their children's

tr! interests to specific job types.

je;;,-!, ;. .s ::.)11s to Onnortunitv. Durnoces of this lesson include (1) crea-
-.!:- (_;.'-look of .others regarding job onnortunities for their
7--. :'i7t.ication of ways 'others can assist their children in re-

'.`'.e/ .(Int, (3) helping mothers understand children's

asefl in orenaration for and attainment of successful
'nstruction in ways to aid the .develonment of desir-

'r (:ril1ron;

1- "V Child.- This third and final group session is
!,1 intc,gration of all three sessions and make information

policitie to individual participants. Specific objectives
.; '!' to orovie information on availability of jobs at

'_2j tom, ill.istrate onenings in the job market, both locally

infor-lation on local educational channels to job
!-: Atlirreht; il; to relate ideas discussed by previous

situations; and (5) to identify operational

r? YV4°1 to Provide information for the mothers
,J';e to ,elh thr!ir children. !e want to tell
t; 'lave, better lobs, show them what is reauired

!-: re3,,nh to be!ievc! thtt it can actually

to give the -others a chance to ex-
Iry.ei'lrt -otter; arid to provide encouragement

0 trIc nr'Yor.t. If voi have owoitinn; about
/.1 -1/ V?arinq AVA yr):ir nrt, 91rdse
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dis,:uss It with the oroject leader. we want you to be fully informed. You

lust understand what we are trying to accomlish if vou are to be successful
'n nelc)inq Js toward that end.

'.'IDES'1%UINI; YOUR DUTIES

jro.ir leader, you are d7rectly responsible to , the

resear,:n :woiect leader. An attemot will be made to see out exact y what
your responsibilities are, but in some cases changes must be made because of

sltuatibns existing in oarticular states. ThLrefore, your first resnonsibility
is to work cooperatively with the project leader in planning and executing
three gro,ib meetings. If you are uncertain about any of your duties, olease
ask the oroject leader to explain them carefully. Do not begin any assignment

until vou are confident that vou know exactly what You are supposed to do.

Indiviluals in other states will be performing the same duties as you, but with
different groups of mothers. For the purposes of this research project, it is
iery i-.portant that all grout, leaders in all the states carry out their assign-

-ents exactly the same way. You are urged to know your directions and to
follow tnem carefully. The research committee has prepared such detailed,
steo-by-step instructions which will relieve you of a great deal of memory
work and lake your job a pleasant one.

Sore of your duties are the same for each of the three meetings, and.the
success Of each meeting depends upon the completeness of your preparation.
Please be very careful to see that each of the following duties is performed:

%. Arrange tne Meeting Room.

tne nelo of the oroject leader select an appropriate meeting place.
're eoo should be large enough to accommodate 25 People seated in such

'isnion that each faces all the others. Unless there is absolutely no
alte,native, do not permit participants to sit in fixed rows where some
haie their backs turned to others.

Avoid rooms that are so large that a group of 25 would feel lost or
dwarfed in it, such as a school cafeteria, auditorium, or gynmasium.

,00m should be well-lighted and ventilated and removed from sources
of distortion. You will be dealing with tired adults who have worked

al' :'ay. /see° this in mind when you plan the setting for your meeting.
f0.4 wa nt to make then comfortable; you also want to keep them awake.

":efore ear_h meeting you should routinely:

:hlirs in 1 larqe circle, or souare, so that each person will

t "e Otner-) when seated.

_o1 i9 en:J-!n r0On `Or you to move about when it is necessary to

:,resnt iid;.

7,o1;ible, have tables available to Provide a work surface and to
-1/. 111, :others foel "ore comfortable. If tables are not available,

witn hr)Ar'1; ind boxes, or the equivalent. It is essential

'other ni/e :1 flat working surface before her, especially

cir,;t rleeting.

UU1U
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3. Check lighting and temperature control to make sure they are adequate.

4. Prepare a place for costs and other personal belongings to be kent.
It will be better if they remain in full view of Participants through-
out the meetings.

5. See that toilet facilities are adequately supplied.

B. See that Refreshments Are Available.

Each state may decide who should prepare refreshments. In every case the
cost should be borne by the university. If it seems desirable, group members
may be given the responsibility, with different ones sharing the task each
night. But however it is arranged, you should always check to insure that
proper preparations have been made.

1. If possible, serve refreshments in an area away from the place of the
group meeting. This will permit participants to enjoy more physical
movement after an hour of immobility. It will also permit an assistant
to make necessary last-minute preparations for the break without dis-
turbing the group.

2. Make the refreshments simple. Something like coffee and cookies should
be made available, but most selections should be made on the basis of
known food and beverage Preferences of the oarticular area and
subculture.

3. Use only disposable containers and have adequate trash receptables
available.

4. The group leader should not be expected to serve refreshments. Her
attention should not be directed from discussion activities. Pre-
oaration of refreshments should be delegated to the assistant leader.

5. Plan to begin serving immediately upon announcement of the break.
It is important to terminate the recess at the expiration of time
allotted for it.

Droyide Materials Essential for the Meeting.

You should prepare a check list of various materials needed for each
group session, and indicate the quantity of each kind required. If you
shoull suddenly discover that you had left certain objects at home, or if
you lose them and have to search, or if you find that you have too few of
a particular itei to distribute to everyone, this would take away from the
success of the evening's proceedings.

"riere .are five different kinds of materials that should be available:

1. Interest. materials.

These include the components of the stained-glass bottle and
and the flower. If you have asked mothers to bring something
from home, don't rely on their doing it. Prepare for those who
forget so that no one will be left out of any activity.

0011
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'flsJal aids for the lesson.

"any charts, posters, and pictures will be used. Make sure you
have the right ones, which will be supplied by the project leader,
and that you have them in the proper order.

;;heck for small, but important things like chalk and erasers.

3 materials to be distrtbuted among mothers to be taken home.

Flyers will be available at the first two meetings giving nublicity
about the meetings to follow. Informational material may be avail-
able to be borrowed by interested oarents.

4 Assignment sheets for participants.

One way to encourage continued thought about matters discussed is
to give parents specific assignments which require thinking about
the subject. Make sure that you have them when you are supposed
to give tnem out. Future lesson plans may be dependent upon them.

5. 'iare Tags.

The name tag is an important item. It gives mothers a sense of
ir-bortance, of belonging, of being wanted as a group member. Name
tags will be supplied by the university project leader.

the end of each meeting a box should be passed around the group
and name tags should be collected. These will serve as a convenient
-eans for verifying attendance and will be available for the next
session.

<eep spare name tags available in the*event one is misplaced.

:ondict the Three Group Sessions.

This is the most important duty you have to perform. The entire research
oro;ect depends upon the success you achieve in carrying out the nlanned
progra.rs of instruction and discussion. Your responsibilities are dis-
c..J3sed -lore fully in other sections of this manual.

mpl4<:'1; ;0"° D mE4BERS FEEL AT EASE.

-e otrer; aro OartiCiDite will be doing so primarily because they enjoy what
,ap.cers; orofit frog, it. Although they may receive a small payment for

'^ ;,e states, that alone will not be enough to make them want to
:t is j7.; to you as group leader to make them feel wanted and appreciated

-..,r')rtible in this strange situation. There are several things you can do
ceel good about coming.

--' tr./ to dress un. "any of the mothers who attend will not own
"hc., is the one; you could wear. If you dress too formally,

U 1 2
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or in new clothes, or in things that look expensive, the mothers may feel
self-zonscious because of their less-expensive clothes.

.year something relatively plain and non-glamorous. Do not try to impress
others, Then the mothers who attend will feel that you are on their level,
and not someone of whom they must stand in awe.

IF you are uncertain about the kind of clothing which would be best, con-
sult the project director. He will be able to discuss more completely the

no it you need to create and the role clothing plays in
impression management.

jareet croup lembers.

greet taco mothe: oersonally as she arrives for each meeting. Nothing
can sut,stitute for the personal interest voujemonstrate in Your group
ierbers.

3e present at the meeting site at least one hour before the scheduled
t',1e for beginning. You should have all your other duties attended
to by the tine mothers begin arriving; then you can devote your full
attention welcoming members individually.

.;hen a ,.,ember arrives, introduce Yourself nuickly. Do not let any-
ore stand around for several minutes wondering what she should do.
:jentify yourself not only by name (it is better to nut the re-

:ationshio on a first name basis), but as the leader of the group.

3. EA2ress oleasure that the mother has taken the time and effort to
7oihrunicate your feeling that she is going to enjoy herself

and ne benefitted by the nrogram.

t;'/e her a name tag. Unless several mothers arrive at the same
,ou should pin the name tag on her. Tell her that the

7,eoose of the tag is to help the group use first names and to
il participants in getting acnuainted.

-e- you are not bust/ greeting new arrivals, move about among
iireidy hresent and engage them in conversation. Try to
sorething about them as individuals, especially about their

c3,'i,21 and work. Tell them about yourself as well. Give them a
to tnink of VOJ as.a friend rather than an authority.

Thi,hreho^Y/e iirections have been written for each of the three lessons.
-0, lrq self-elolanatory and you do not negd additional snecific in-

,;*;r,:t--)r to he Atle to carry out tqe nrogram. However, there are general
4nior a/ he helpful in following each set of instructions.

=1rHilr with the Total Program Plan

:t ,1 cr,-,ehtial that iou study the Program elan until you understand
Y ob;0'..tiles are and how they s'nould he reached. Try to
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tne -,eaninq of the entire lesson so that you will he able to re-

late "at to Inother.

yorsinl Leader' s Guide.

e-e!-!'e tnIt dialogue and guestjons written into the leader's guide are

;,;:etlons of the way you should nresent the material. They are not
statelents which shnuld he given word for word.

not read from the leader's guide when you are conducting the

not tr.; :o lemorize what has been written for nresentation by the

1 ea _fer :

"ae notes to yourself in the leader's guide. Underline key words

.1hir." help you renenher the main ideas. Then put the message into
1-.)r- own words.

:"eoare separate notes or "cue cards" if you find'them helpful.

Y-eak informally. Do not make a series of sneeches. Make your

:)hve,-sation as warm and snontaneous as you would if you were

t:1,'<ing to only one mothrw in a nriyate discussion. Keen your

!a-.;.gage and torte of voice as informal as nossible.

6. 2 ^n*. be afraid to add your own thoughts to the discussion as long

is they promote the stated objectives of the lesson. The more

sc']ntaneous Your reactions, the more meaningful it will be to

<eeb 'letirlon Schedule.

;reit deal has heen planned for each two hour session. It is abso-

;Atel/ ,'ececsary that the entire lesson be completed and that it be

lone i!thin the two-hour limit..

tne suggested time schedule from each lesson plan and keen
vslHe at all times during the lesson. Check your watch fre-

Tiehtly ard gauge your activity accordingly. Ask the assistant

,;roiAo leader to assist you in keening the session on schedule by

attention to the time if you should fall behind.

-;e,;.r the ,-eeting nro ntly at 7:00 n. m. Do not wait for late-
five -lini.tes before the time to begin, ask the ladies

,;srOletP ner:s WY activity and to be seated. Everyone

yen he heddi to begin promptly.

in wJt over -aterial once You have covered it. If some-

1r,;,9, late, oause nnIV long enough to welr,ome her. Then

r F ;he had en nresent from the beginning. The

1,! der will help her catch un if necessary.

0014
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'%eeL) refresnment breaks within the time allowed. If some mothers try
to prolong the break, resume without them. Remind them two minutes
before you Plan to begin the second half of the program that it is
ti.le to start the meeting. Invite them to take refreshments back to
tne group if they wish.

5. 3e firm with the guest sneakers. Explain beforehand that the schedule
is tight and that you will be forced to terminate their presentation
at a given time. Then gently but firmly interrunt if necessary and
love on to the next nart of the program. Do not lose control of the
Program direction.

6. Do not try to let any activity go on longer than scheduled with hopes
of 'making un' the time later. If you have not completed a given
activity when the allotted time expires, you should stop that activity
anyway, and oroceed to the next scheduled event. This will rewire
determination on your part, but it is absolutely essential that every-
thing planned be carried out.

Anticildttpq the.Unexpected.

Try to Plan for the unexpected. A program outline has been provided that
will minimize the occurrence of things that are not planned. However,
you rhav be called upon to exercise your own judgment in handling things
that have not planned.

It is possible tnat an uninvited guest may appear and wish to
particioate. For example, one of the mothers may decide to bring a
f.eignbor. Do not refuse admission if this should happen. Accept the
new oerson warmly and try to minimize the disruption caused by their
Presence.

2. Sorecne may be called upon to leave unexpectedly. Express regret and
tnem to return to the next meeting.

-other may need to assist temporarily in the care of her child.
Some states will provide child care services dur!ng the group meetings.
It is honed that children will be kept relatively near the mothers,
nt rot so close that they can be heard.

')trier e7ents may occur unexpectedly, including illness or failure of
4t'ities. React to any emergency as you normally would. Some dis-
rAotions of the program may be unavoidable. Your attitude, however,

.0:?;20 -inor disturbances to a minimum.

;hhrjp1,11 Lesson objectives.

^ ha; been planned to accompl4sh several objectives and to
DrAnc!nt 11;Fer;rt ends Of information. It will be easy to omit something

r/4 ire :areful and plan to avoid doing so.

..0c)re I9Sson review the overall objectives. Get a firm mental
;'137) f),1 willt you want to do and the way you are trying to influence
1r1-40

r1O15
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A list of riao iieas you wish to present. Keel) it visible

tre lessons and glance at it occasionally to see if everything
tende0 is being covered.

'A;,!,..JP PARTICIPATION.

-re ;) tie group sessions will depend partly upon your ability to get
)t-ers actively involved in the proceedings. The more they out themselves
t-e a',:tivitles and discussions, the more they will receive from them. It

ne:ess'Ir nor vou as the leader to do all the talking. You will do a

2Dt '! see your role as one of encouraging others to energetically
°sileo .!titters vou call to their attention. Here are several techniques

t-it .1 re1pf.41 in stimulating group oarticipation.

"Ake It oliir from the b4inning that you want and expect them to share.
set_ 3 Pattern of doing all the talking at first, it will be more

chanaft their expectations later. -Yell them that you need

and that everyone will benefit more if they will share their

ie t-en.t_i:-e_ to replj. If vou are anxious after asking a question,.
1/ io or and answer it yourself before anyone else has a chance.

coments from the group, wait a reasonable length of time
t-e to reply. Don't be afraid of the momentary silence. Wait for

answers,

-irters to renlv. If everyone remains selent after vou ask a
say, 'I know women love to talk, so go ahead and answer my

j.se rumor to gently urge a response. Wait for their answers.

"lie 1r :casional question a personal one. Rather than look at
:00i directly at d particular Person and call her by name.
'mat do You think about this?" This often brings an

reb:/.

1;;Drclyation when lerhers contribute. When it is appropriate,
:re orrtributi on of 3 group member by a statement such as

: 311 sure that others here agree with you." When they see
rellii do value what they say, they will be more willing to sneak.

,), ..!ot ird tri to use wnatever is contributed. Never reject or

groun r!,eber says. Even if you disagree with a statement,
c1V, that is one way of looking at it. Now let's

re other noihts of view." Always let the *sneaker feel that

.1te Jillir:rineS; to soeak.

,.

',o fr'y who wi;h to do all the to You Nay

1 1r /our grotto who never gives others an onhortunitv

. you shW1 gently interrunt by saying,

1"Jut thiei," or fog dre +Owl trm
get ',ire o these others to help us out.-

ir, -1; /'' to r.ohtrihutt? when mu `h.-., to.
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II. PREPARATION FOR THE FIRST MEETING--"THE WORLD OF WORK"

Prior to the first meeting:

1. curing the initial interview ask each woman to bring a clean clear glass
bottle to the first meeting.

Secure a place for the first meeting (see "Research Procedures Manual").

3. Plan for simple refreshments.

a. Read 'Program Procedures Manual for Group Leader."

a. Have purposes of the first meeting clear in your own mind.

b. Be familiar with Leader's Instructions for Program Plan 1.

5. Have materials ready for "stained glass bottle" activity. (See
Appendix A, n. 25).

Items needed (Placed on tahles so women can begin working immediately.)

a. eight bottles of glue
b. colored tissue paper
c. oaper towels
d. one can Plastic spray
e. newspaper Pads (one for each participant)
f. bottles (See Appendix A, D. 25)

6 Have name tags ready to put on.

7 Have posters, newsprint, and felt pen ready on table at the front of the
room. An easel for displaying charts would he helpful if available.

Itemsneeded

a. six sheets of newsprint
b. one felt pen
c. si< Job Chart posters
d. six Job Family posters

Instructions for preparing and presenting posters are included in
Aooendix B, Pages and

Notes for leaders' information about jobs listed on posters are on
page; .5 through 72, Appendix C

,;ave assignwent sheets read,/ to hand out at the door as each woman leaves
t meeting. (See Appendix D, page 73)

(I (J20
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III. LEADER'S TPIE SCHEDULE

Group leeting i .

(This sheet was designed to be pulled out and used by the leader as a
tile guide.)

BEST COPY AVAILABLE

THE WORLD OF WORK

leeting room is arranged with tables in a square and chairs
on the outside of the square. Have newsprint mat and wet
paper towel at each place.

Name tags are given out to women as they arrive and women
are greeted informally.

7:00 - 7:20 Welcome--Preview--Introductions (Name, where live, how many
children, what job, etc.)

7:20 - 7:50 Make stained glass bottles

7:50 - 3:10 Present three posters

8:10 - 8:25 Refreshments

3:25 - 8:50 Present last three posters

8:50 - 9:00 Review

Evaluation

Assignment (See Appendix 0, page 73)
Check out job pamphlets
Turn in name tags

17. LEADER'S INSTRUCTIONS -- PROGRAM PLAN I -- "THE WORLD OF WORK"

SETTIT;: The leeting room is arranged with tables in a square or in like
inner so that all can see the work of each. Have lace set for
each woman's work, with a newspaper for a mat and a we paper towel
"or wioing fingers. Have a Pile of tissue paper sauares (of various
colors for selection) and a hottle of glue for each 3 or 4 women.
-'aye extra bottles nearby, in case someone has forgotten hers.
Y...reck "Instructions for Activity" page 25).

-Itie out. See directions in Group Leader's Manual

7:7)o tart MEETINri: Call together to sit around table.

7.,0 1:2') WELCOME, PREVIEW, AND INTRODUCTIONS

()021
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SuWSTED DIALOGUE: (Dialogue for the leader is included to show generally
what may be said. It is not meant to be memorized or
read.)

20

"Welcome to our first meeting. It's good to see you here. (Other leader's
na"!e' and I are glad so many of you could come. Let me tell you what we have
In store for you. You know we have three meetings lined up and we hone each of
you will come to each ;fleeting. We hope to do a lot of things tonight. We are
calling tonight's meeting "The World of Work." We want to find out all we can
about this big World of Work--what kinds of jobs are available, what kind of
training is needed for each one, what kind of people are best suited for these
jobs, and most important, how we can help our own child to find the job that
best suits him and that will make a prOductive and happy person. The second
meeting will cover and the
third will be about

But first, let's see who we have here tonight. I'll start if you want me to.
I'm your leader. My name is . (Perhaps tell where
you work and what you usually do, where ycu live, how many children, etc., ani
you might say, And I'm here tonight, working with you because I especially like
to work with adults.") I wonder if we could go to you,
(calling name of person on your right) and then on around the table. (Comment
and orod if it adds to group understanding and enjoyment.) Now that we all
know a little about each other, let's go on to our activity."

7:20 - 7:50 ACTIVITY, STAINED GLASS BOTTLES
("Instructions for Activity - Stained Glass Bottles," page 25.)

SUGGESTED DIALOGUE:

you have been asking what this is on the table in front of you. It looks
sort of 'dumb' but it isn't really. I think it is fun, and I think you will,
too. watch me for one minute and I'll demonstrate exactly what to do. Select
a bottle. I liked this one. Decide on the colors you want to work with. I

have chosen these, red and because (your reason,
if any). Then tear the tissue into pieces, any size and shape you want. Now,
hold the bottle with one hand and squirt on a little glue with the other. Take
your fingers like this (all four fingers of right hand) and spread your glue
out evenly, and quickly with these same sticky fingers touch your pieces of
tissue and lift them to place on bottle. Arrange your colors and designs as
!ou want them. I thought I'd do mine this way . Work on
about this r.uch of your bottle at a time (1/3 so your glue won't dry out too
quickly. Here are some that 1 have done ahead of time to show you what can be
lore. I kinda like this one (holding one up), I liked this one, too, and

said she like this one. Do you get the idea? Any questions?
JOu lay do yours now."

work begins, leaders can circulate with encouragement and further instructions.
As liriety develops, oint out that each is different, but each in its own way
s ard just right--a variety makes things more interesting. As bottles

a"? :orbleted. tney can be placed in front of each woman and admired for its
sot.:111 design or blend of colors. As the group settles, the leader should get
their attention and say, "Children are like this. They all start out sort of
alike. '),Jt they can develop into a great variety, each with his own special

(U)22
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21

talents and interests and wants and needs--each able to do and be different
tilnys because of the things that have happened to them. I've thought of some
other ways that our bottles are like our children. Maybe you can think of some,
too, to help me out."

SkPE OBSERVATIONS THE LEADER MIGHT MAKE: (Have a group discussion. Draw from
wmen if you can.)

1. '.,Je all started out with something similar--a plain bottle--look at the

variety we created--look how different each is from the other--same with
our children.

2. Can we influence how things turn out? Can we influence how our children
turn out?

3. Look how much more pleasing it is to have changed things; to have worked
on our bottle and made it more attractive. Can our children sometimes
benefit from our help?

4. We took something that would ordinarily be discarded and made it useful
and good.

5. You have been successful in making a stained glass bottle. Did I help
you? Did I show you how? Did I help you plan or make up your mind what
you wanted to do? We, as mothers, can help our children plan for success
in life. What can a mother do?

6. Someone may say, "I don't like mine. I like better."
Perhaps you could reply, "Well, now, with the bottle you could pull the
pacer right off quick before the glue dries or could soak it in water to
get the paper off and start over. What can you do when you have done
something wrong with your child?

Tne leader may briefly summarize the discussion and thank the group for their
oart,cioation.

- 3:10 PRESENTATION OF POSTERS ON JOBS AND JOB LADDERS
(See instructions for poster charts, Appendix B, p. 29).

To stimulate thinking, see how much information the women can give before
t'ne charts and posters are shown. First, fill in the blank piece of news-
print for the first line across (see Appendix B, page 29).

The leader may start with "Nurse." Then ask how much training a nurse has,
generally. "Does a nurse have a high school diploma?" If the women
respond, "Yes," out down one T. Does a nurse have more training than just

school work? When the women respond, "Yes," put down another T. Ask,
"Aes she have a college education or the equal of a college education ?"
deter they answer, "Yes,". put down another T. Go across to "Earnings,"
.n3k. How much money does a nurse earn in a week, $50 or under, between

and $100, or over $100?" When they respond, over $1001" three $$$
--Ic, can be filled in under earnings. Ask, "Are nurses in demand--are
y,ere many job openings for nurses?" When the response is, "Yes," three
)Yi's can be put down under openings. Then ask for comments on how being
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a nurse Tiqnt affect a person's way of life. Many things might be said and
sJne could be briefly listed. It is hoped that the group will be made to
feel 3 Part of the discussion, but the leader may need to supply some infor-
-ation if the group cannot.

...hcourage convents and responses so that women will be "involved" in the
Jiscussion and oerhaos learn more and be more alert. The leader may make
encouraging comments, such as, "Yes, Mary, that is right." "Now, do you
agree with Sue that we need more nurses than we have? Yes, we certainly do."
,;mat should we out under comments?" Though this is primarily an information

Period, create an atmosphere of teamwork.

The printed 'Health Careers Job Chart" should be shown at this point,
tearing away the newsprint. The leader could say, "Let's check ours
agains:... this one. We did well, didn't we? Let's examine these related
jobs. Then read through with the class the other jobs listed on this chart.
2iscuss training, earnings, openings, and comments for each. Point out that
,ore training usually means that a person can carry more responsibility and
can thus earn more money.

3. The Job Family Poster for Health Careers" should now be shown. These
posters show jobs that are related to each other in some way. They also
indicate the amount of training usually required. Read down the list,
starting at the top where the least amount of training is needed. Not all

of the jobs at the bottom need to be read, but those that would be meaningful
should be read. This poster shows two things: (a) how one can move from job
to job with similar basic training, and (b) how a person can "build" on this
basic training and "advance on the job ladder." Ask some questions related
to (a) and to (b). Some suggestions are as follows:

7)o you know anyone who is a nurse's aide ire a hospital? If she had
to move to another town, and all the nurse's aides jobs were filled in
the local hospital there, what other job might she apply for, with the
training she already has?" Any of the items with one star, indicating
high school or less training, might be correct.

say she likes being a nurse's aide; maybe she likes being in a
hospital, working with people and helping them get well, and she
decides she would like to get further training to be more helpful and
earn more money. What job might she choose to work toward? What
would her training be like?"

ro Hale women follow along with their copy of Career Ladder.

'oie on Job Chart No. 2, "Millwork," using the same procedure as Above.
,r blank chart to stimulate discussion, go over printed Job Chart
eh 'lo over the Job Family Posters.)

)%iP'i to Job Onart No. 3, "Building Trades."

FOP REFRESHMENTS
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8:25 - 8:50 CONTINUE WORKING WITH GROUP THROUGH THE REMAINING THREE
CATEGORIES, "AEROSPACE," "SALES," AND "SECRETARIAL." Use the
same steps of procedure as in No. 1. Display related posters
and charts side by side and invite the group to examine them
individually when the class is over.

8:50 - 9:00 1. REVIEW OF MEETING I:

Ask and briefly summarize:

a. Can a mother influence her child?

b. Can a mother and her children learn about jobs?

c. Can a mother and her children plan for the future?

2. GIVE OUT ASSIGNMENT SHEETS (Appendix D, p. 73).
Briefly go over them with the group for understanding.

3. ALLOW TO CHECK OUT JOB PAMPHLETS FROM SRA WORK KIT.

4, ANNOUNCE NEXT MEETING. Encourage attendance. Remind to
take her stained glass bottle home with her; hold one up
that has been done and say, "We can change things, can't
we?" Dismiss.

9:00 TAKE UP NAME TAGS.
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APPENDIX A

INSTRUCTIONS FOR ACTIVITY - "STAINED GLASS BOTTLES"

Materials Group Leader is to Gather:

1. Clear drying glue 4. Paner towels
2. Colored tissue paper 5. Old newspapers to use as pads
3. Clear drying plastic spray to work over

in aerosol can 6. Clear glass bottles

Instructions:

1. Bottles - collect clear glass bottles of pleasing design: Wash and remove
labels and have grease free. Though participants may have been asked to
bring these to the first meeting some will forget; therefore, have some on
hand that you can give them. Many kinds are interesting--catsup, mustard,
Wishbone dressing, hand lotion, Windex, etc. Avoid plastic bottles and '

colored glass.

2. Have participants choose a clear glass bottle of interesting shape.

3. Decide on colors of paper to use. Tear into desired shapes and sizes
enough pieces to cover the bottle. Guess at this.

4. Squirt enough glue on bottle to cover about 1/3 of the area of the bottle at
a time. Spread glue with fingertips. With same sticky fingertips, pick up
pieces of tissue and arrange on glued area of bottle as desired. Smooth edges
down. Repeat smearing and arranging paper until bottle area is covered.
(HINTS: If glue dries too ouickly, a little more glue can be added. If too
much glue is put on at one time, some can be rubbed off. Bottoms can be left
uncovered. Spaces can be left between tissue pieces or pieces may overlap;
both are interesting.)

5. Allow glue on bottles to dry, about 1 hour.

6. Spray with plastic spray as directed on can. Plastic spray waterproofs.
Spraying may be done during the refreshment break on dry bottles, after the
lesson is over on ones that had too much glue on them, or may be brought to
next lesson for spraying if a longer drying time is needed on some.

7. A word to the leader:

a. make several stained glass bottles yourself in preparation for the
meeting to give you needed practice and to use in class as examples of
color and design.

h. Before women start making their stained glass bottles, the leader
should demonstrate tearing tissue, spreading glue and arranging pieces
on about 1/3 of bottle. This is enough. Demonstrations should be
brief - -one minute.

c. Allow women to immediately begin work on theirs.
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INSTRUCTION SHEET FOR PRESENTING JOB CHARTS
AND JOB FAMILY POSTERS

MATERIALS NEEDED:

A. Six Job Chart Posters:

Health Careers and related jobs
Millwork and related factory jobs
Building Trades and related jobs
Aerospace and related jobs
Sales and related jobs
Secretarial and related clerical

jobs

B. Six Posters on Job Family Groups:

Health Careers
Millwork
Building Trades
Aerospace
Sales

Secretarial

C. Blank Newsprint
D. Black Magic Marker

E. 25 copies of Career Ladders to be given to mothers

INSTRUCTIONS TO LEADER:

This is an information-giving Period. The women have been given a before-test
and will be given an after-test to see how much information they have learned
arm-rtqained.

Each Job Chart begins with a job that is familiar (it is hoped). For example,
"Health Careers Job Chart" begins with "Nurse." The leader should read and be
familiar with the Job Information notes in Appendix C which includes additional
information of interest on each job that is listed on the Job Charts. (See
reference on page 45.)

Also be familiar with the corresponsing "Job Family Posters" which list some
jobs related to each other. The amount of training usually required for each
job is indicated on the poster. (This information came from the Science Research
Associates, Inc., "Widening Occupational Roles Kit," 1967.)

Use the following procedure in teaching each of the six Job Charts:

Step One)

Have the group give you information necessary to fill in the blank newsprint
on the first line across under "Training," "Openings," "Earnings," and
"Comments."

Step Two:

Pull off newsprint to reveal chart and check your work. Go over the other
related jobs listed, discussing and commenting as interest is shown.

Step 'i brae:

Shrw the related Job Family Poster, covering two points: (a) This poster
shows related jobs that require similar training and (b) it also shows how
a person can build on more responsibility and more pay. Ask mothers to
follow along with their copy of Career Ladders.

Step_ Four:

Display the Job Chart and Job Family Poster side by side so that women

/ 29
ilicrin examine them after the class.
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JOB CHARTS*

The six large job charts used as visual aids during the discussions were
reproduced (8 1/2" x 11") and a set including all six areas was given to
each person attending the meeting. During the second and third meetings
the large illustrative charts were displayed so the leader and partici-
pants could refer to them during the discussions.

Health Careers
Millwork

Building Trades
Aerospace
Sales

Secretarial-Clerical

JOB FAMILY CAREER LADDERS**

Careers in addition to those illustrated and presented in the program were
selected and reproduced in booklet form for each participant. The material
as shown on the pages which follow was rearranged for includion in this
bulletin. The original copy presented two jobs per page in alphabetical
order.

The asterisks beside each job indicate the training required. Although
the legend appeared on each page of the original posters and booklets,
this bulletin will present it one time: *high school or less

**high school plus special training
***college and/or graduate school

*The charts' which follow in this section were prepared on 14 x 22" illustration
board with bold black on white lettering. This information was set icted from

Occupational Outlook Handbook,U.S. Department of Labor, Reference, page 16.

**The Job family career ladders were prepared on 22" x 36" illustration board
with bold black on white lettering. This information was selected from the
WideniniOccupational Roles Kit, Science Research Associates Kit, 1967.

0030



H
E
A
L
T
H
 
C
A
R
E
E
R
S
 
J
O
B
 
C
H
A
R
T

R
E
L
A
T
E
D
 
J
O
B
S

T
R
A
I
N
I
N
G

E
A
R
N
I
N
G
S

O
P
E
N
I
N
G
S

C
O
M
M
E
N
T
S

1
.
 
N
U
R
S
E
 
I
N
 
H
O
S
P
I
T
A
L

(
W
O
M
A
N
)

T
 
T
 
T

$
 
$
 
$

0
 
0
 
0

W
E
E
K
 
E
N
D
 
W
O
R
K

N
I
G
H
T
 
W
O
R
K

2
.
 
N
U
R
S
E
S
 
A
I
D
E
S
 
(
W
O
M
E
N
)

A
N
D
 
O
R
D
E
R
L
I
E
S
 
(
M
E
N
)

T
$

0
 
0
 
0

M
U
S
T
 
D
E
S
I
R
E
 
T
O
 
H
E
L
P

P
E
O
P
L
E
.
 
W
E
E
K
E
N
D
 
A
N
D
 
N
I
G
H
T
.

M
E
A
L
S
/
U
N
I
F
O
R
M
S
 
O
F
T
E
N

P
R
O
V
I
D
E
D

3
.
 
M
A
L
E
 
N
U
R
S
E
S

T
 
T
 
T

$
 
$
 
$

0
 
0
 
0

W
O
R
K
 
W
I
T
H
 
M
E
N
 
P
A
T
I
E
N
T
S

4
.
 
D
E
N
T
A
L
 
H
Y
G
I
E
N
I
S
T
S

T
 
T
 
T

$
 
$

0
 
0
 
0

W
O
R
K
 
S
T
A
N
D
I
N
G
 
U
P

5
.
 
D
E
N
T
I
S
T
S

T
 
T
 
T

-

$
 
$
 
$

0
 
0
 
0

D
E
N
T
A
L
 
E
D
U
C
A
T
I
O
N
 
C
O
S
T
L
Y

S
T
E
A
D
Y
 
H
A
N
D

T
 
-
 
H
i
g
h
 
s
c
h
o
o
l
 
o
r
 
l
e
s
s

T
T
 
-
 
H
i
g
h
 
s
c
h
o
o
l
 
o
r
 
m
o
r
e

T
T
T
 
-
 
C
o
l
l
e
g
e
 
o
r
 
m
o
r
e

$
 
-
 
L
e
s
s
 
t
h
i
n
 
M
.
 
p
e
r
 
w
e
e
k

$
$
 
-
 
$
5
0
.
 
t
o
 
$
1
0
0
.
 
p
e
r
 
w
e
e
k

$
$
$
 
-
 
O
v
e
r
 
$
1
0
0
.
 
p
e
r
 
w
e
e
k

0
 
-
 
F
e
w
 
o
p
e
n
i
n
g
s

0
0
 
-
 
S
o
m
e
 
o
p
e
n
i
n
g
s

0
0
0
 
-
 
M
a
n
y
 
o
p
e
n
i
n
g
s



M
I
L
L
W
O
R
K
 
J
O
B
 
C
H
A
R
T

R
E
L
A
T
E
D

J
J
O
B
S

1

I
U

U
D
3

T
R
A
I
N
I
N
G

E
A
R
N
I
N
G
S

O
P
E
N
I
N
G
S

C
O
M
M
E
N
T
S

1
.
 
I
N
S
P
E
C
T
O
R
S

T
$
 
$

0
 
0

G
O
O
D
 
E
Y
E
S
I
G
H
T
 
N
E
C
E
S
S
A
R
Y

2
.
 
M
A
C
H
I
N
I
S
T
S

T
 
T

S
 
$
 
$

0
 
0

S
K
I
L
L
 
A
N
D
 
A
C
C
U
R
A
C
Y

R
E
Q
U
I
R
E
D

3
,
 
M
A
C
H
I
N
E
 
T
O
O
L
 
O
P
E
R
A
T
O
R
S

T
 
T

$
 
$
 
$

0
 
0

S
K
I
L
L
 
A
N
D
 
A
C
C
U
R
A
C
Y

R
E
Q
U
I
R
E
D

4
.
 
L
O
N
G
 
D
I
S
T
A
N
C
E

T
R
U
C
K
 
D
R
I
V
E
R
S

T
$
 
$
 
$

0
 
0
 
0

G
O
O
D
 
H
E
A
R
I
N
G
 
A
N
D
 
V
I
S
I
O
N

N
E
C
E
S
S
A
R
Y

S
A
F
E
 
A
N
D
 
S
K
I
L
L
E
D
 
D
R
I
V
E
R

5
.
 
I
N
D
U
S
T
R
I
A
L
 
E
N
G
I
N
E
E
R
S

T
 
T
 
T

$
 
$
 
$

0
 
0
 
0

C
O
L
L
E
G
E
 
G
R
A
D
U
A
T
E

G
O
O
D
 
I
N
 
M
A
T
H
E
M
A
T
I
C
S

T
 
-
 
H
i
g
h
 
s
c
h
o
o
l
 
o
r
 
l
e
s
s

T
T
 
-
 
H
i
g
h
 
s
c
h
o
o
l
 
o
f
'
a
o
r
e

T
T
T
 
-
 
C
o
l
l
e
g
e
 
o
r
 
m
o
r
e

$
 
-
 
L
e
s
s
 
t
h
a
n
 
$
5
0
.
 
p
e
r
 
w
e
e
k

$
$
 
-
 
$
5
0
.
 
t
o
 
$
1
0
0
.
 
p
e
r
 
w
e
e
k

$
$
$
 
-
 
O
v
e
r
 
$
1
0
0
.
 
p
e
r
 
w
e
e
k

0
 
-
 
F
e
w
 
o
p
e
n
i
n
g
s

0
0
 
-
 
S
o
m
e
 
o
p
e
n
i
n
g
s

0
0
0
 
-
 
M
a
n
y
 
o
p
e
n
i
n
g
s

4
=
b

C
A
A



B
U
I
L
D
I
N
G
 
T
R
A
D
E
S
 
J
O
B
 
C
H
A
R
T

R
E
L
A
T
E
D
 
.
J
0
1
3
.
3

i

T
R
A
I
N
I
N
G

I

E
A
R
N
I
N
G
S

I

O
P
E
N
I
N
G
S

C
 
O
 
M
 
M
 
E
 
N
 
T
 
S

1
.
 
C
A
R
P
E
N
T
E
R
S

T
$
 
$
 
$

0
 
0
 
0

O
U
T
D
O
O
R
 
W
O
R
K

C
L
I
M
B
I
N
G
,
 
S
T
A
N
D
I
N
G
 
A
N
D

S
Q
U
A
T
T
I
N
G
 
N
E
C
E
S
S
A
R
Y

_
.

B
R
I
C
K
M
A
S
O
N
S

,

T
$
 
$
 
$

0
 
0
 
0

P
H
Y
S
I
C
A
L
 
W
O
R
K

W
E
A
T
H
E
R
 
I
M
P
O
R
T
A
N
T

3
.
 
P
A
I
N
T
E
R
S

T
$
 
$
 
$

0
 
0
 
0

I

i

S
T
R
O
N
G
 
A
R
M
S
 
N
E
C
E
S
S
A
R
Y

4
.
 
R
O
O
F
E
R
S

T
$
 
$
 
$

0
 
0
 
0

W
O
R
K
 
I
N
 
H
I
G
H
 
P
L
A
C
E
S

W
O
R
K
 
O
U
T
 
O
F
 
D
O
O
R
S

5
.
 
C
O
N
S
T
R
U
C
T
I
O
N
 
L
A
B
O
R
E
R
S

T
$
 
$

0
 
0
 
0

O
U
T
D
O
O
R
 
W
O
R
K

'

N
E
E
D
 
G
O
O
D
 
P
H
Y
S
I
C
A
L
 
H
E
A
L
T
H

T
 
-
 
H
i
g
h
 
s
c
h
o
o
l
 
o
r
 
l
e
s
s

T
T
 
-
 
N
i
g
h
 
s
c
h
o
o
l
 
o
r
 
m
o
r
e

I
T
T
 
-
 
C
o
l
l
e
g
e
 
o
r
 
m
o
r
e

$
 
-
 
L
e
s
s
 
t
h
a
n
 
$
5
0
.

p
e
r
 
w
e
e
k

$
$
 
-
 
$
5
0
.
 
t
o
 
$
1
0
0
.

p
e
r
 
w
e
e
k

$
$
$
 
-
 
O
v
e
r
 
$
1
0
0
.
 
p
e
r
 
m
e
e
k

0
 
-
 
F
e
w
 
o
p
e
n
i
n
g
s

0
0
 
-
 
S
o
m
e
 
o
p
e
n
i
n
g
s

0
0
0
 
-
 
M
a
n
y
 
o
p
e
n
i
n
g
s



A
E
R
O
S
P
A
C
E
 
J
O
B
 
C
H
A
R
T

R
E
L
A
T
E
D
 
J
O
B
S

T
R
A
I
N
I
N
G

E
A
R
N
I
N
G
S

O
P
E
N
I
N
G
S

C
O
M
M
E
N
T
S

1
.
 
A
I
R
L
I
N
E
 
P
I
L
O
T
S

I
 
T
 
I

$
 
$
 
$

0
 
0
 
0

G
O
O
D
 
P
H
Y
S
I
C
A
L
 
A
N
D
 
M
E
N
T
A
L

H
E
A
L
T
H
 
N
E
C
E
S
S
A
R
Y

R
E
S
P
O
N
S
I
B
L
E
 
F
O
R
 
M
A
N
Y
 
L
I
V
E
S

2
.
 
A
I
R
C
R
A
F
T
 
M
E
C
H
A
N
I
C
S

T
 
T

$
 
$
 
$

0
 
0
 
0

M
O
S
T
 
A
R
E
 
E
M
P
L
O
Y
E
D
 
I
N

L
A
R
G
E
 
C
I
T
I
E
S

3
.
 
T
R
A
F
F
I
C
 
A
G
E
N
T
S
 
A
N
D

C
L
E
R
K
S

T
 
T

$
 
$
 
$

0
 
0
 
0

H
I
G
H
 
S
T
A
N
D
A
R
D
S
 
O
F
 
P
E
R
S
O
N
A
L

A
P
P
E
A
R
A
N
C
E
 
A
N
D
 
V
O
I
C
E

4
.
 
S
T
E
W
A
R
D
E
S
S
E
S

T
 
T

$
 
$
 
$

0
 
0
 
0

E
X
C
E
L
L
E
N
T
 
H
E
A
L
T
H
 
A
N
D

P
E
R
S
O
N
A
L
I
T
Y
 
N
E
C
E
S
S
A
R
Y

I
R
R
E
G
U
L
A
R
 
H
O
U
R
S
/
S
T
A
N
D
I
N
G

5
.
 
A
E
R
O
S
P
A
C
E
 
E
N
G
I
N
E
E
R
S

T
 
T
 
T

$
 
$
 
$

0
 
0
 
0

D
E
F
E
N
S
E
 
E
X
P
E
N
D
I
T
U
R
E
S

C
O
N
T
R
O
L
 
N
E
E
D
 
F
O
R
 
T
H
E
M

T
 
-
 
H
i
g
h
 
s
c
h
o
o
l
 
o
r
 
l
e
s
s

T
T
 
-
 
H
i
g
h
 
s
c
h
o
o
l
 
o
r
 
m
o
r
e

I
T
T
 
-
 
C
o
l
l
e
g
e
 
o
r
 
m
o
r
e

$
 
-
 
L
e
s
s
 
t
h
a
n
 
5
5
0
.

p
e
r
 
w
e
e
k

$
$
 
-
 
$
5
0
.
 
t
o
 
2
0
0
.

p
e
r
 
w
e
e
k

$
$
$
 
-
 
O
v
e
r
 
5
1
0
0
.

p
e
r
 
w
e
e
k

0
 
-
 
F
e
w
 
o
p
e
n
i
n
g
s

0
0
 
-
 
S
o
m
e
 
o
p
e
n
i
n
g
s

0
0
0
 
-
 
M
a
n
y

o
p
e
n
i
n
g
s



C
*1

t
i S

S
A
L
E
S
 
J
O
B
 
C
H
A
R
T

R
E
L
A
T
E
D
 
J
O
B
S

f

T
R
A
I
N
I
N
G

E
A
R
N
I
N
G
S

O
P
E
N
I
N
G
S

C
O
M
M
E
N
T
S

1
.
 
S
H
O
E
 
S
A
L
E
S
M
E
N
 
O
R

S
A
L
E
S
W
O
M
E
N

T
$

0
 
0
 
0

M
U
S
T
 
B
E
 
A
B
L
E
 
T
O

C
O
M
M
U
N
I
C
A
T
E
 
C
L
E
A
R
L
Y

2
.
 
R
E
A
L
 
E
S
T
A
T
E
 
S
A
L
E
S
M
E
N

O
R
 
S
A
L
E
S
W
O
M
E
N

I
W
O
R
K

T
%
 
$
 
$

0
 
0

F
O
R
 
C
O
M
M
I
S
S
I
O
N

3

O
N
 
S
A
L
E
S

3
.
 
S
E
C
U
R
I
T
I
E
S
 
S
A
L
E
S
M
E
N

T
 
T
 
T

$
 
$
 
$

I

0
 
0
 
0

W
O
R
K
 
O
D
D
 
H
O
U
R
S

4
.
 
I
N
S
U
R
A
N
C
E
 
A
G
E
N
T
S

T
 
T

$
 
$
 
$

0
 
0

W
O
R
K
 
O
D
D
 
H
O
U
R
S

5
.
 
R
O
U
T
E
M
E
N

T
$
 
$
 
$

0
G
O
O
D
 
D
R
I
V
E
R

S
A
L
E
S
 
A
B
I
L
I
T
Y

-

I
 
-
 
H
i
g
h
 
s
c
h
o
o
l
 
o
r
 
l
e
s
s

T
T
 
-
 
H
i
g
h
 
s
c
h
o
o
l
 
o
r
 
m
o
r
e

T
T
T
 
-
 
C
o
l
l
e
g
e
 
o
r
 
m
o
r
e

$
 
-
 
L
e
s
s
 
t
h
a
n
 
$
5
0
.
 
p
e
r
 
w
e
e
k

$
$
 
-
 
$
5
0
.
 
t
o
 
$
1
0
0
.
 
p
e
r
 
w
e
e
k

$
$
$
 
-
 
O
v
e
r
 
$
1
0
0
.
 
p
e
r
 
w
e
e
k

0
 
-
 
F
e
w
 
o
p
e
n
i
n
g
s

0
0
 
-
 
S
o
m
e
 
o
p
e
n
i
n
g
s

0
0
0
 
-
 
M
a
n
y
 
o
p
e
n
i
n
g
s

ifs :
3



S
E

C
R

E
T

A
R

IM
L 

- 
C

LE
R

IC
A

L 
JO

B
 C

H
A

R
T

R
E
L
A
T
E
D
 
J
O
B
S

T
R
A
I
N
I
N
G

E
A
R
N
I
N
G
S

O
P
E
N
I
N
G
S

C
O
M
M
E
N
T
S

1
.
 
T
Y
P
I
S
T
S

T
$
 
$

0
 
0
 
0

R
E
S
P
O
N
S
I
B
I
L
I
T
I
E
S
 
A
N
D

W
O
R
K
I
N
G
 
C
O
N
D
I
T
I
O
N
S
 
V
A
R
Y

2
.
 
S
E
C
R
E
T
A
R
I
E
S

T
$
 
$

0
 
0
 
0

R
E
S
P
O
N
S
I
B
I
L
I
T
I
E
S
 
A
N
D

W
O
R
K
I
N
G
 
C
O
N
D
I
T
I
O
N
S
 
V
A
R
Y

.
.
-

3
.
 
R
E
C
E
P
T
I
O
N
M

-

S
-
-
-

-
_

T

.

$
 
$

0
 
0
 
0

W
O
R
K
 
D
E
A
L
S
 
W
I
T
H
 
P
E
O
P
L
E

4
.
 
S
H
I
P
P
I
N
G
-
C
L
E
R
K
S

T
$
 
$

0
 
0
 
0

E
M
P
L
O
Y
E
D
 
I
N
 
L
A
R
G
E

F
A
C
T
O
R
I
E
S
,
 
W
A
R
E
H
O
U
S
E
S

A
N
D
 
S
T
O
R
E
S
/
L
A
R
G
E
 
C
I
T
I
E
S

5
.
 
E
L
E
C
T
R
O
N
I
C
 
C
O
M
P
U
T
E
R

O
P
E
R
A
T
O
R

T
 
T

$
 
$
 
$

0
 
0
 
0

S
H
I
F
T
 
W
O
R
K

T
 
-
 
H
i
g
h
 
s
c
h
o
o
l
 
o
r
 
l
e
s
s

T
T
 
-
 
H
i
g
h
 
s
c
h
o
o
l
 
o
r
 
m
o
r
e

T
T
T
 
-
 
C
o
l
l
e
g
e
 
o
r
 
m
o
r
e

$
 
-
 
L
e
s
s
 
t
h
a
n
 
$
5
0
.
 
p
e
r
 
w
e
e
k

$
$
 
-
 
$
5
0
.
 
t
o
 
$
1
0
0
.
 
p
e
r
 
w
e
e
k

$
$
$
 
-
 
O
v
e
r
 
$
1
0
0
.
 
p
e
r
 
w
e
e
k

0
 
-
 
F
e
w
 
o
p
e
n
i
n
g
s

0
0
 
-
 
S
o
m
e
 
o
p
e
n
i
n
g
s

0
0
0
 
-
 
M
a
n
y
 
o
p
e
n
i
n
g
s



AEROSPACE_ JOB FAPIILY1

FC.h-art 4 inpi-birim plan)

* Airplane ground serviceman

** Airline reservationist
** Airline stewardess
** Airport manager
** Air traffic controller
** Airline dispatcher
** Airline pilot
** Airline mechanic
** Electronics technician
** Engineering technician
** Flight engineer
** Physics technician
** Ship pilot
** Travel agent

*** Astronaut
*** Aerospace engineer
*** Electronics engineer
*** Nuclear engineer
*** Safety engineer

MECHANIC JOB FAMILY

* Airplane ground serviceman
* Automobile body repairman
* Automobile manufacturing worker
* Automobile mechanic
* Factory assembler
* Factory inspector
* Parts salesman
* Service station worker
* Welder

** Airplane mechanic
** Diesel mechanic
** Industrial machinery repairman
** Pefrigerator and air conditioning

repairman

*** mecnalical engineer

BEST COPY AVAILABLE

AGRICULTURE JOB FAMILY

* Animal keeper
* Dairy farm.worker
* Farmer
* Frozen food processor
* Garden and grounds keeper
* Lumberjack

** Chemical technician
** Dairy farmer
** Florist
** Farm equipment dealer
** Forestry technician
** Fur farmer
** Nurseryman
** Poultryman
** Produce clerk
** Rancher
** Tree surgeon
** Vegetable and Fruit farmer

*** Agricultural engineer
*** County extension agent
*** Crop and soil scientist
*** Dairy technologist
*** Food technologist
*** Forester
*** Horticulturist
*** Veterinarian
*** Wildlife manager

39

Training required:

* High school or less
** High school plus special training
*** College and/or graduate school

.Science Research Associates, "Work- =Widening Occupational Roles Kit," Index, 1962,
1953, 1954 and 1967, selected pages. All Job Families Presented in this section
were selected from this kit. (See Kit for complete listing.)
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SERVICE JOB FAMILY

* Bus boy
* Doorman
* Fireman

* Hotel bellman
* Office boy and manager

** Apartment building manager
** Barber

** Beautician
** Cosmetologist
** Dectective
** Funeral director
** Policeman and woman
** State policeman
** Restaurant manager
** Service representative for

the telephone company

*** city manager
*** F.B.I. agent
*** Foreign service worker
*** Wild life manager

Maid

* Building service worker
* Hotel maid
* Homemakers' aide
* Laundry worker
* Waitress

** Airline stewardess
** Cook.and chef
** Caterer
** Executive housekeeper

PROFESSIONAL ATHLETE JOB FAMILY

** Athletic equipment salesman
** Professional baseball player
** Radio-TV announcer

*** Athletic coach
*** Physical education teacher
*** physical therapist
*** Public relations worker
ir** Professional jasketball player
*** Processional football player

BEST Cur

OU3h

ENTERTAINMENT-ARTIST JOB FAMILY

** Florist
** Jeweler
** Motion picture projectionist
** Photoengraver
** Painter

** Photographic equipment
manufacturing worker

** Photographic laboratory
technician

** Piano tuner
** Disc jockey
** Radio and television

announcer .

** Theatre manager
** Artist
** Band leader
** Cartoonist
** Commercial artist
** Commercial photographer
** Composers and arranger
** Dance teacher
** Dancer
** Display worker
** Dressmaker
** Fashion designer
** Film editor
** Furniture designer
** Interior designer
** Make-up artist
** News cameraman
** Opera and concert singer
** Orchestra conductor
** Singers of popular music

** Stage designer

*** Industrial designer
*** Landscape architect
*** Architect
*** Newspaper reporter

40



SALES JOB FAMILY
TCKirf-T-in program plan)

Automatic vending machine
routenan

Auto parts salesman
Bookstore clerk
Cashier
Clothing store salesckerk
Drugstore clerk
Grocery checker
House to house salesman
Market research interviewer
Music store clerk
Newsstand vendor
Routeman

Service station worker
Shoe salesman

* *

* *

Airline reservationist
Auto salesman
Comparison shopper
Correspondence clerk
Farm equipment dealer
Florist
Gift shop salesclerk
Insurance agent
Manufacturing representative
Purchasing agent
Radio-TV salesman
Real estate agent
Salesman
Service representative for

telephone company
Store buyer
Travel agent

*** Advertising account executive
*** Fund raiser
*** Securities salesman

BEST COPY MAUI

0039

TRANSPORTATION JOB FAMILY

* Local bus driver
* Long distance bus driver
* Long distance truck driver
* Routeman
* Taxi driver

** Automobile salesman
** Airline pilot
** Driving instructor
** Helicopter pilot
** Locomotive engineer
** Railroad freight conductor
** Merchant marine officer
** Ship pilot
** Railroad passenger conductor
** Traffic manager
** Travel agent

MILLWORK - TECHNICAL JOB FAMILY
(Chart 2 in program plan)

Apprentice
Assembler in electronics
Factory assembler
Factory inspector
Guards and watchman
Long distance trucker
Machine tool operator
Packer and wrapper
Power truck driver
Production painter
Saw mill worker.

Sewing room operator
Sewing room supervisor
Shipping clerk

** Electroplater
** Electronics technician
** Foundry worker
** Garment worker
** Industrial machinery repairman

** Lather
** Machinist
** Mill wright
** Molder
** Pattern maker
** Rubber products oprker
** Tool and die maker

*** Safety engineer
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TEACHER JOB FAMILY

* Ballroom dance teacher

** School secretary
** Teachers' aide

*** Art teacher
*** Athletic coach
*** Guidance counselor
*** Home economist
*** Kindergarten and nursery teacher
*** Librarian
*** School principal
*** Speech and hearing teacher
*** Teacher
*** Teacher of exceptional children
*** Recreation worker
*** Vocational rehabilitation

counselor

SECRETARIAL - CLERICAL JOB FAMILY
(Chart 6-in program plan)

* Bank clerk
* Bookkeeper
* Bookkeeping machine operator
* Data processing machine operator
* File clerk
* Insurance clerk
* Key punch operator
* Receptionist
* Telephone operator
* Typist and stenographer

** Correspondence clerk
** Employment agency interviewer
** Executive secretary
** Foreign service clerical worker
** Hotel lnd motel room clerk
** Legal secretary
** Medical records librarian
** Office machine operator
** Office manager
** Proofreader
** Purchasing agent

*** Personnel worker
*** Public relations worker

t;uel 141141ilf°
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SCIENCE AND RELATED FIELDS JOB FAMILY

* Data processing machine operator
* Drug manufacturing worker
* Kev punch operator

** Air conditioning technician
** Atomic energy technician
** Broadcast technician
** Cartographer
** Chemical technician
** Electroplater
** Engineering technician

** Forestry technician
** Physics technician
** Programer
** Tree expert
** Vegetable and fruit farmer

*** Aerospace engineer
*** Agricultural engineer
*** Chemical engineer
*** Crop and soil scientist

*** Dairy technologist
*** Food technologist
*** Forester
*** Geologist

BUILDING TRADES JOB FAMILY
(Chart T in program plan)

* Apprentice
* Construction laborer

** Asbestos and insulation worker
** Bricklayer
** Building contractor

** Cabinet maker
** Carpenter
** Cement mason
** Draftsman
** Electrician
** Painter and paper hanger
** Plasterer
** Pipe fitter
** Plumber
** Roofer
** Structural iron worker

*** Air conditioning and refrigeration
engineer

*** Architect
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HEALTH CAREERS JOB FAMILY
(Chart 1 in program plan)

Doctors and Paraprofessionals

*

*

Nurse.

Hospital attendant Health attendant
Home nursing aide

** Male nurse * Hospital attendant
** Laboratory technician * Nurses' aide
** Medical assistant * Receptionist

*** Anesthetist ** Dental assistant
*** Dentist ** Dental hygienist
*** Hospital adMinistrator ** Dental technician
*** Medical social worker **

Licensed practical nurse
*** Medical technologist ** Laboratory technician
*** Pharmacist ** Medical records librarian
*** Podiatrist ** Medical technologist
*** Physician ** Public health nurse
*** Public health sanitarian worker ** Registered nurse
*** Veterinarian ** X-Ray technician
*** X-Ray technologist
*** Physical therapist *** Dietician

*** Medical social worker
*** Physical therapist
*** Public health sanitarian
*** Speech and hearing clinician
*** Industrial hygienist
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APPENDIX C

JOB INFORMATION*

Notes of Interest For Leader

"HEALTH CAREERS JOB CHART"

1. NURSES, REGISTERED PROFESSIONAL

Nursing care plays a major role in the treatment of persons who are ill.
They administer medications and treatments prescribed by physicians, and
perform skilled bedside care for the sick or injured, etc.

Hospital nurses are the largest group of registered nurses. There are
private duty nurses, office nurses, public health nurses, nurse educators,
and occupational health or industrial nurses that work for industry and
government.

Graduation from high school is required for admission to all schools of
professional nursing. Then the student must graduate from the school of
nursing and pass a state board examination. This usually requires 3 years
of training. Four or sometimes five years are required to get a bachelor's
degree in nursing from a college or university.

Young people considering a nursing career should have an interest in people
and a desire to care for the sick and injured. Other desired personal
qualifications include dependability, good judgment, patience, and good
physical and mental health. They should also be interested in science and
mathematics.

A rise in the demand for nurses is expected because of the country's r4sing
population. Also, more people seek medical care because of hospitalization
programs, medicare, medicaid, etc.

Under the Nurses Training Act a needy student may obtain a loan, a portion
of which does not have to be repaid if the student obtains full-time employ-
ment in nursing after graduation.

The majority of hospital nurses receive extra pay for work on evening or
night shifts. Nearly all are provided at least two weeks of paid vacation
after one year of service. Most hospital nurses receive from 5 to 13 paid
holidays a year and also some type of health and retirement benefits.

Where to go for more information?

ANA-NLN Nursing Careers Program
American Nurses' Association
10 Columbus Circle
New York, N. Y. 10019

*This additional information on each job listed on the Job Charts was summarized
from: Occupational Outlook Handbook, Bulletin No. 1550, 1968-69 Edition, U. S.
Department oriabor, Bureau of Statistics, Superintendent of Documents, U. S.
riovernment Printing Office, Washington, O. C., 20402. Price 54.25.
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2. NPR.SES..., REGISTERED PROFESSIONAL -- Most information same as above. Only
about 1 percent of all eriiiroyecifroTessional nurses are men at this time.
This is a rapidly growing field of opportunity. Male nurses are especially
needed to care for male patients in veterans' hospitals and mental hospitals.

3. -- women are employed as hospital attendants and men are often
known as orderlies. They work under the direction of registered professional
nurses and licensed practical nurses. They perform a variety of duties, most
of which require relatively little specialized training but all of which con-
tribute to the comfort and care of their patients. Their doing this work
frees the nurse to do more technical work. Tasks that aides often perform
are answering call bells, delivering messages, serving meals, feeding patients
who cannot feed themselves, making beds, bathing or dressing patients, arranging
flowers, giving back rubs, taking temperatures and assisting patients in
getting out of bed and walking. Orderlies provide many of the same services
for male patients and, in addition, perform such tasks as wheeling patients to
operating and examining rooms and transporting and setting up heavy equipment.

Although some employers hire persons with less than a high school education
as hospital attendants. high school, graduates are nevertheless preferred.
Courses in home nursing and first aid, offered by many public school systems,
provide a useful background of information for the work. Hospital attendants
are generally trained in their duties after they are hired. With specialized
training they may prepare themselves for better paying Positions.

Employment of hospital attendants is expected to increase very rapidly
through the 1970's.

Though earnings are usually below $50 per week, some institutions provide
free lodging, free meals or meals at cost, as well as uniforms and laundering
of uniforms. Most work 40 hours or less a week. Most receive vacations after
one year of service, paid holidays, sick leave, hospitalization and medical
benefits, and pension plans are also available to many hospital employees.

Where to go for more information?

ANA-NLN Nursing Careers Program
American Nurses' Association
10 Columbus Circle
New York, N. Y. 10019

4. DENTAL HYGIENIST -- work under the supervision of a dentist; they clean teeth
and assist the dentist. They may also take and develop X-rays, mix filling
concunds, etc. Most happen to be women.

or dental hygienists interested in practicing in a private office, completion
of the 2-year program is usually sufficient. The minimum requirement for
limission to a school of dental hygiene is graduation from high school. The
ibiljty to work well with people and patience as well as manual dexterity and
attentileness to detail are essential in this field. Most states require a
'icenle.

he employment opportunities for dental hygienists are expected to be
excellent through the 1970's because of a growing awareness of the innortance
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of regular dental care. Dental hygienists usually work a 40-hour week.
They lay work on Saturdays. Most hygienists are employed in clean, well-
lighted offices but may have to stand for long periods of time. Regular
medical check-ups and strict adherence to established procedures for using
X-ray equipment are important health protections.

Where to go for more information?

American Dental Hygienists' Association
211 East Chicago Avenue
Chicago, Illinois 60611

5. DENTISTS -- dentists look for and fill cavities in the teeth, straighten
teeth, take X-rays of the mouth, and treat gum diseases. Dentists also
extract teeth and substitute artificial dentures especially designed for
the individual patient. In addition, they clean teeth and examine the
mouth for disease. They spend most of their time with patients, but some
time may be devoted to laboratory work such as making dentures and inlays.
Scme dentists employ dental hygienists to clean patients' teeth and dental
assistants who perform office work and assist the dentist in his "chair-
side duties. Most dentists are general practitioners. Some dentists
specialize.

Orthodontists straighten teeth. Oral surgeons perform operations in the
mouth and jaws. There are others. Some dentists teach and some do research.
Only two percent of dentists happen to be women.

A dentist must first graduate from high school, then from two years of
oredental college work and then from four years of professional dental school
training and then pass a state license examination. Competition is keen for
admittance to dental schools. College grades and recommendations must be
good.

It is anticipated that the demand for dental services will increase along
with an explanding population, the growing awareness of the importance of
regular dental care, and the development of new payment arrangements which
make it easier for people of moderate means to obtain dental service.

')entists usually work between 40 and 50 hours a week.

Dental education is very costly because of the length of time it takes to
earn the dental degree. However, the Health Professions Educational
Assistance Act of 1963, as amended, provides federal funds for loans and
scholarships up to 32,500 a year to help needy students pursue full-time
study leading to the degree.

rre profession of dentistry requires both manual skills and a high level of
'ntelligence. Dentists should have good visual memory, excellent judgment
of space and shape, delicacy of touch, and a high degree of manual dexterity,
as well as scientific ability. A liking for people and a good business sense
are helpful in achieving success in private practice.
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Where to go for more information?

American Dental Association
Council on Dental Education
211 East Chicago Avenue
Chicago, Illinois 60611

"MILLWORK JOB CHART"

50

1. INSPECTORS -- almost everything manufactured must be carefully inspected
duiTig the manufacturing process. The millions of automobiles, sewing
machines, television sets, production machines, and other mass-produced
items must be tested and inspected to make sure they operate properly.
The workers who see that the size and quality of raw materials, parts, as-
semblies, and finished products meet specifications are known as inspectors.
Inspectors use a variety of methods in order to be certain that the products
they examine conform to specifications. They may merely look for scratches
and other defects in products or parts; or they may use gages, micrometers,
and other measuring devices to check the accuracy of the parts. Some in-
spectors use handtools, such as screw drivers or pliers, in their work. In

some industries, inspectors may make minor repairs and adjustments and grade
products for quality. The kinds of products that inspectors check vary
widely by industry. For example, in radio and television manufacturing
plants, many inspectors test tubes and circuits to see that they meet
specifications. In the automobile industry, they examine raw materials and
parts during the various stages of manufacturing, as well as the complete
automobile. Skilled inspectors work under general supervision whereas
semi-skilled inspectors usually work under close supervision.

Inspectors (most of whom are semi-skilled) are emoloyed in a wide variety of
manufacturing industries. About one half of all semi-skilled inspectors
are women.

Semi-skilled inspectors generally are trained on the job for a brief
oeriod--from a few hours or days to several months, dependeng on the skill
required. 'lany employers look for applicants who have good health and
eyesight, can follow directions, and are dependable. A few semi-skilled
inspectors, after acquiring sufficient experience and knowledge, may
advance to foremen jobs.

The employment of semi-skilled inspectors is expected co increase slowly
through the 1970's. The growing complexity of the products manufactured
in our factories and rising quality standards should also result in a need
for more insoectors. These factors will be partially offset, however, by
the increasing use of mechanized and automatic inspection equinment.

Inspectors' earnings vary considerably depending on their skill, the tvoe
of product inspected, the method of wage pavment, and the size and location
of the plant in which they are employed. The working conditions of in-
spectors also vary considerably. Most of the labor-management contracts in
'anufacturing plants employing inspectors provide for fringe benefits such
as paid holidays and vacations, health insurance, life insurance and retire-
ment pensions.
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-- tie all-round machinist is a skilled metal worker who makes
etal 9arts with machine tools. A machinist can set up and onerate most
tyles o 'Iachine tools. His wide knowledge of shop nractice and the working
tIroberties of metals, nlus his understanding of what the various machine
tool; Jo, enable him to turn a block of metal into an intricate part meeting
;2recise sucifications. Variety is the main characteristic of the work of
in all-round machinist. He plans and carries through all operations needed
In nrning out machined products. He often uses precision-measuring instru-
.nents, such as micrometers and gages, to measure the accuracy of his work to
thousandths or even millionths of an inch. After completing machining
.1perations, he may finish the work by hand, using files and scrapers, and
tie assemble the finished parts with wrenches and screw drivers. Machinists
are elloloved in maintenance denartments to make or repair metal parts of
machines and equipment and need to have a broad knowledge of mechanical
orincioles.

A- Host every factory using a substantial amount of machinery employs all-
'mind macninists to keen its mechanical eguinment onerating. An imnortant
advantage of this occupation is that machinists can be employed in almost
eer, locality and industry because their skills are required to maintain
all tioes of maVI.!nery.

according to most training authorities, a four year apprenticeship is the
best way to learn the machinist trade. Many machinists, however, have
lualified without an apprenticeship by picking up the trade over years of
varied exoerience in machining jobs. Several companies have training pro-
gratis wnich qualify some of their employees as machinists in less than four
fears. A young person interested in becoming a machinist should be mechani-
cally irclined and temperamentally suited to do highly accurate work that
rersuires concentration as well as physical effort. A high school or vo-
catirnil school education is desirable prenaration for machinist training
ard is reauired by many employers. Courses in mathematics and physics and
s'e krowledge of electronics and hydraulics may be helpful both during

after aoorenticeshio training. Numerous promotional opportunities are
3 il1:;1 e to all-round machinists. Many advance to foreman of a section or

to other supervisory jobs. With additional training, others may become
tool and die makers or instrument makers. A skilled machinist has excellent
onortAnities to advance into other technical jobs in machine programming
ar: tooling. 'iachinists can also open their own machine shops. Most
17*r'sts are men.

--Aerate increase in number of all-round machinists is expected
tnno.Agnout the 1970's, as a result of the anticipated expansion of metal-

activities. The employment of machinists is expected to increase,
es:e:'111 in maintenance shons as industries continue to use a greater

of complex machinery and equipment. Skilled maintenance machinists
to prevent costly breakdowns in highly mechanized plants where

tor.,ls often are linked together by transfer equinment. In such
-*.;. ,rc!akdoyin of one machine may stop many other machines.

"-- ,:inn;n1; o4 all-round machinists compare favorably with those of other
.1 'ate `!)r/ workers.
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3. mACHINE...TOOL OPERATORS -- machine tool operators shape metal to precise
:!i-it,nsions by the use of machine tools. Most operators can operate only
one or two machine tools; some can operate several. Many operators are
semi-skilled machine tenders who perform simple, repetitive operations that
can be learned quickly. Other operators, however, are skilled workers who
can perform complex and varied machining operations. A typical job of a
seH-skilled operator is to place rough metal stock in a machine tool on
inich the speeds and operation sequence have already been set by a skilled
,writer. The work of skilled machine tool operators is usually limited to
a single type of machine and involves little or no hand fitting or assembly
work. He plans and sets in the correct sequence of machining operations
according to blueprints, layouts, or other instructions.

machine tool operators are mainly employed in factories that manufacture
fabricated metal products, transportation equipment, and machinery in large
quantities. Skilled machine tool operators work in production departments,
maintenance departments, toolrooms, and job shops. Because of their limited
training few semi-skilled operators work in maintenance departments or in
jot shops.

most machine tool ooerators learn their skills on the job. A beginner
usually starts by observing a skilled operator at work. When the learner
first operates a machine, he is suoervised closely by a more experienced
worker. He gradually acquires experience and learns to operate a machine
tool, read blueprints, and plan the sequence of machining work. Individual
ability and effort largely determine how long it takes to become a machine
tool operator. Semi-skilled machine tool operators generally learn their
jobs within a few months. However, it usually takes 1-1/2 to 2 years of
on -ins -fob training and experience to become a skilled machine tool operator.

The use of faster and more versatile automatic machine tools and the in-
creasingly widespread use of numerically controlled machine tools will result
in greater output Per worker and tend to limit employment growth.

Machine tool operators are paid on an hourly rate or incentive basis or on
the basis of a combination of both methods. Increasing emphasis upon these
and other safety regulations have reduced the accident rate for these workers.

Where to go for more Information?
rInspectors, Tlachinists and Machine Tool Operators)

The National Machine Tool Builders Association
2139 Wisconsin Avenue, NW
Washington, D. C. 20007

4 T?';CKLR:VEPS, LONq DISTANCE -- the men at the wheel of the big trucks on
and turnpikes are generally the top professional drivers. They

dr',o tne largest and most expensive equipment and receive the highest wages
i4 11 drivers. they are on their own practically all tne time and have a
great 1,ea! of responsibility. The work requires a good deal of initiative,

trey mst transoort r;oods and materials of great value which must he de-
:i4A?red Wel/ and on tine. Unlike the local truckdriver who spends con-
sd42r33lF tine In loading and unloading, the over-the-road driver spends
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practically all of his working time in driving. Safe driving practices and
,:ourtesy are of the utmost importance. Every one has seen the emergency
warning signals set out by a driver near his disabled truck on the edge of
the highway. Many motorists have noted the courtesy of truckdrivers who pull
off to the shoulder of the road at the top of a hill to allow the accumulated
traffic to pass. The U. S. Department of Transportation (USDT) regulations
require drivers to inspect their trucks before and after trips and make out
reoorts on the condition of the vehicle at the end of the run.

,I,any long distance truckdrivers work out of large cities such as Chicago
and Los Angeles; however, some large companiet have their operating head-
quarters in fairly small towns. Over-the-road drivers are employed by
private and for-hire carriers.

Regulations of the USDT establish minimum qualifications for over-the-road
drivers. The driver must be at least 21 years of age, able-bodied, with
good hearing and vision of at least 20/40 with or without glasses. He must
be able to read and speak English, have at least one year's driving experi-
ence (which may include driving private automobiles) and a gond driving
record. Many require at least a grade school education; others require two
years of high school. The standards for over-the-road drivers are generally
higher than those for local truckdrivers. The tractor-trailer often seen
on hignways usually costs between $20,000 and $25,000 and the load inside
may be worth more than $100,000. The owners of such valuable equipment,
therefore, employ exoerienced drivers who also can accept great responsibility.
Young men interested in becoming professional drivers should begin by taking
the driver-training courses offered by many high schools. A high school
course in automotive mechanics is also helpful. Long-haul driving is con-
sidered a senior driving job and most such drivers have previous experience
ln local trucking. Usually they enter this occupation by first driving a
small, light truck; then, after gaining experience, they get jobs driving
the larger and more complicated trucks. A young man may also begin as a
neloer to a local truckdriver, assisting him in loading and unloading the
truck, and occasionally doing some relief driving. Most drivers can only
eYoect to advance, on the basis of seniority, to driving runs that provide
increased earnings or preferred schedules and working conditions.

7'1e er'oloyment of over-the-road truckdrivers is expected to increase very
rapidly through the 1970's. Substantial growth in the volume of industrial
;reight is anticipated, resulting from increased commercial and industrial
istivity and the continued decentralization of industry. The growth of
snair stores and the trend to smaller inventories and decentralization of
factories require daily coordination of shipping which can best be handled

trucks. Improvements in trailer design have also contributed to more
over-tne-road trucking by making it possible to ship certain kinds of
',eiqht, such as frozen goods and livestock, for longer distances. Demand

trJsking services may increase as a result of new trucking methods which
ororise reduced handling and shipping time and, therefore, reduced freight

For small loads. The over-the-road driver has a better chance of
re-aining employed during business recessions than workers in many other
of-..uulths. Although the total tonnage moved rav temporarily decline,
.-,/er-tne-road trucking is less affected than other means of transportation.
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Most over- the -road drivers earned at least $150 a week in 1966 and the
mdiJrity Aade far more. Better experienced over-the-road drivers can earn
$12,000 or more a year. The earnings of an individual driver are affected
by such factors as mileage driven, number of hours worked, type of equipment
driven or the weight of the loads carried, type of "run" and the nature of
tne cargo or the weight of the loads carried, with premium rates paid for
transporting flammable or otherwise hazardous commodities. Over-the-road
truckdrivers are often required to spend time away from home -- particularly
wnen iey drive long runs. The driver often starts out in the evening and
arrives at the terminal in the other city the following morning. In such
instances, the company provides lodging for the driver either in a company
dormitory or a hotel. In the evening, he starts on his return trip and
arrives at the home terminal the following morning. Some companies use
two-man sleeper teams on their very long runs. Two periods of four hours
of resting or sleeping in a berth in the truck meet the USDT requirement of
eight hours off duty following ten hours of driving. That means that the
drivers on a run may remain with the truck in some cases for over 100 hours.
Although earnings on sleeper runs are the highest in this field of work,
few drivers stay with this type of run very long. The work is very tiring
and requires being away from family and friends for days and even weeks.

Where to go for more information?

American Trucking Associations
1516 P St., NW
Washington, D. C. 20036

5. INDUSTRIAL ENGINEERS -- industrial engineers determine the most effective
methods of using the basic factors of production - manpower, machines, and
materials. They are concerned with people and "things," in contrast to
engineers in other specialties who generally are concerned more with
developmental work in subject fields, such as power, mechanics, structure,
or materials. They may design systems for data processing and apply opera-
tions research techniques to complex organizational, production, and related
problems. Industrial engineers also develop management control systems to
aid in financial planning and cost analysis, design production planning and
control systems to insure coordination of activities and t' control the
quality of products, and may design and improve systems for the physical
distribution of goods and services.

The increasing complexity of industrial operations and the expansion of
automated processes, coupled with the continued growth of the nation's
industries, are among the major factors expected to increase the demand
for industrial engineers. Growing recognition of the importance of scien-
tific management and safety engineering in reducing costs and increasing
productivity is also expected to stimulate the demand for persons in this
branch of engineering.

'TALDING TRADES JOB CHART"

CARPENTERS -- carpenters, the largest group of building trades workers,
are employed in almost every type of construction activity. They erect
the e)od framework in building, including subflooring, sheathing, parti-
yons, floor joists, studding, and rafters. When the building is ready
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:nay install molding, wood paneling, cabinets, window sash,
doors, and hardware, as well a, build stairs and lay floors.

:auenters, when doing finish work, must take proper care with the appearance
.1s well as tne structural accuracy of the work. As part of their job, car-
penters also saw, fit, and assemble plywood, wallboard, and other materials.
7,!ey use nails, bolts, wood screws, or glue to fasten materials. Carpenters

handtools such as hammers, saws, chisels, and planes, and power tools
sJch as portable power saws, drills, and rivet guns. Some carpenters special-
:e in installing acoustic panels on ceilings and walls; others specialize
it tne installation of millwork and finish hardware (trimming), laving hard-
wood floors, or building stairs. Specialization 4s more common in the large

'cost carpenters work in the construction industry and are employed mainly by
contractors and homebuilders.at the construction site. Carpenters are mostly
emoloyed in new construction. A large number, however, are employed on
alteration or modernization work.

"ost training authorities recommend the completion of a 4-year apprentice-
snip Program as the best way to learn carpentry. A substantial number of
workers in this trade, however, have acquired some carpentry skills in-
'orrnally, for example, by working around a farm. Many of these men have
also gained some of the knowledge of the trade by taking correspondence or
trade school courses. A high school education or its equivalent is desir-
able. Scod physical condition, a good sense of balance, and lack of fear of
woekirv. on structures high above the ground are important assets. It is
".10ortant for young men interested in entering the carpentry trade to obtain
all-round training of the kind given in apprenticeship programs, particularly
PecaJse of tecnnological innovations that are increasingly affecting car -
pentry skills. Carpenters with such training will have especially favorable
I)ng-range job prospects. They will be in much greater demand, have better
-mortunIties for advancement than those in the trade who can do only the
relatie7y siole, routine types of carpentry work. Carpenters may advance
tD carpenter foremen or to general construction foremen. Carpenters usually
-lie greater oPoortunities than mast building craftsmen to become general
..orstr,ction foremen since carpenters are familiar with the entire construc-
P.'br process. Some self-employed carpenters are able to become contractors
ird enoloy other journeymen.

E101cy-e-t of carpenters is expected to increase slowly through the 1970's,
13.3uriirg relatively full employment nationally and the high levels of
,?cor'oris activity needed to achieve this goal. The use of construction
-aterials that are prepared off site is expected to increase. Employment

cirsoenters will also be affected by the increased use of construction
.aterials techniques tL.at reduce the amount of carpentry work reouired
'n re;;lential buildings.

hourly rates for carpenters ranged from $3.35 to 55.95. Live
trades, the work of the carpenter is active and sometimes

!),.4t exceptional physical strength is not required. However,

;tandini, as well as and squatting, is often nicessary.
OnSOnS like carpentry because they are able to work outdoors.
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Where to go for more information?

/Associated General Contractors of America, Inc.
1957 E. St., NW
Washington, D. C. 20006

2. BRICK1ASONS bricklayers (or brickmasons) are craftsmen who construct
walls, partitions, fireplaces, chimneys, and other structures from brick.
They also work with various other masonry materials, such as concrete or
%Ander block; precast panels made of concrete, stone, or marble; porcelain
glazed tile; structural tile; and terra cotta (a hard baked clay material
used for ornamental purposes). They also install the brick linings of in-
dustrial kilns and furnaces. Bricklaying requires careful, accurate work
combined with planning and proper layout so that the structure will have a
uniform appearance and the brickwork will line u' with windows, doors, and
other openings in an acceptable manner. Craftsmen in this trade mainly use
handtools, including trowels, brick hammers, levels, Jointers, brick cutting
chisels, and rules. Powersaws are often used for cutting and fitting masonry
materials; however, a bricklayer will usually cut brick with his trowel,
brick hammer, or brick chisel. Journeymen bricklayers are usually assisted
by hod carriers or helpers who stock scaffolds with mortar, bricks, and
blocks; mix the mortar; and set up and move scaffolding.

The great majority of bricklayer work mainly is on new building construction.
Bricklayers do a considerable amount of alteration work, especially in the
larger cities where construction of fire-resistant partitions, store front
remodeling and similar modernization work are often done. They also do a

substantial amount 1 maintenance and repair work.

Most training authoities recommend the completion of a three year apprentice-
ship program as the best way to learn this trade. Many workers in this trade

have acquired bricklaying skills informally by working for many years as
helpers or hod carriers, observing or being taught by experienced bricklayers.
Many of these persons have gained additional knowledge of their trade by
taking trade school courses. Aporenticeship applicants are generally re-

quired to be between the ages of 17 and 24. A high school education or its
equivalent is desirable. Hourly wage rates for bricklayer apprentices
generally start at 50 percent of the journeyman rate and increases periodi-
cally until 95 percent of the journeyman's rate is achieved during the last
period of the apprenticeship. A.bricklayermust have an eye for straight
lines and proportions. Good physical condition and manual dexterity are
important assets. Bricklayers may.advanceto jobs as foremen. They may

also become estimators for bricklaying contractors.

Employment of bricklayers is expected to.rise. moderately through the 1970's.
Much of the expected growth in this trade will result from the anticipated
large increase in construction activity.

Hourly wage rates for bricklayers rank among the highest in the building

trades. Among individual cites surveyed, the minimum hourly rates for
bricklayers ranged from $4 to $5.70. Although these hourly rates in-
dicate high annual incomes for bricklayers, time lost because of in-
c'ement weather and occasional periods of unemployment between jobs make

average annual earnings less then hourly ratesof pay imply. Like the work

in other building trades, the work of the bricklayer is active and sometimes
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strenuous. It involves stooping to pick up materials, moderately heavy
lifting, and prolonged standing. Most of the work is done outdoors.

Where to go for more information?

Associated General Contractors of America, Inc.
1957 E. St., NW
Washington, D. C. 20006
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3. PAINTERS -- painters prepare the surfaces of buildings and other structures
and then apply paint, varnish, enamel, lacquer, and similar materials to
these surfaces. One of the primary duties of the painter--especially in
repainting--is to prepare the surface.. Loose paint must be removed by
scraping or by heating with a blowtorch and then scraping. Grease must be
removed, nail holes and cracks filled, rough spots sandpapered, and dust
brushed off. Usually, new surfaces must be covered with a prime coat or
sealer to provide a suitable surface or base on which to apply fresh paint.
Paint is applied to many kinds of materials, including wood, structural
steel, and clay products, generally by a brush, spray gun, or roller.

A painter must be skilled in handling brushes. He must be able to mix
paints, match colors, and must have a knowledge of paint composition and
color harmony. He also must know the characteristics of common types of
paints and finishes from the standpoints of durability, suitability for
different purposes, and ease of handling and application.

Most painters work for contractors engaged in new construction activity.
Substantial numbers of painters are employed by contractors to do repair,
alteration, or modernization work.

Most training authorities recommend the completion of a three year formal
apprenticeship as the best way to become a journeyman painter. A sub-
stantial proportion of painters, however, have learned the trade informally,
by working for many years as helpers or handymen, observing or being
taught by experienced craftsmen. Painters may advance to foremen. They
also may advance to jobs as estimators for painting and decorating con-
tractors--computing material requirements and labor costs. Some may become
superintendents on large contract painting jobs, or they may establish their
own business as painting and decorating contractors.

The large rise anticipated in construction activity is expected to result
in a growing demand for painters. Moreover, recently developed paints,
such as polyester and vinyl coatings and epoxys, that are heat-, abrasion-,
and corrosion-resistant have resulted in new uses for paints and additional
job opportunities for painters.

Hourly rates for painters range from $2.90 to $4.97. Painters are required
to stand for long periods of time, to climb, and to bend at their work. A
painter must have strong arms because much of the work is done with arms
rai ld overhead,

4. ROOFERS -- roofers apply composition roofing and other materials, such as
tile Iiid slate, to the roofs of buildings. They also waterproof and damp-
proof walls and other building surfaces. Roofers also use metal, tile, and
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slate for the more expensive type of roofs. Handtools usually are used in
applying roof surfaces--for example, hammers, roofing knives, mops, pincers,

and caulking guns. Roofers also do waterproofing and dampproofing work on
parts of structures ether than roofs, such as masonry or concrete walls of
swimming pools and other tanks. In dampproofing work he usually sprays a
coating of tar or asphalt on interior or exterior surfaces to avoid the
penetration of moisture.

Roofers work for roofing contractors on new building construction. They

also do maintenance and repair work, especially on composition roofing. A

few roofers are self-employed, doing either roofing on small, new building

work or repairs and alterations.

most training authorities recommend completion of a three-year apprentice-
ship program, covering all types of roofing work, as the superior way to

learn this trade. A substantial proportion of workers, however,,have ac-
quired roofing skills informally, by working for many years as helpers or
handymen, observing or being taught by experienced roofers. Roofers may

advance to foreman and to superintendent for a roofing contractor. Also,

they may enter business for themselves, and hire other roofers.

Employment of roofers is expected to increase mainly beCause of the
anticipated rapid increase in contraction activity.

The minimum hourly rates for composition roofers ranged from $4.25 to

S5.50. Roofers' work, like that of other building tradesmen, is sometimes

strenuous. It involves prolonged standing, as well as climbing, bending, .

and squatting. These workers risk injuries from slips or falls from

scaffolds or roofs. They may have to work outdoors in all types of
weather, particularly when doing repair work. Roofing work may be es-

pecially hot during the warmer months.

5. CONSTRUCTION LABORERS -- construction laborers work on all types of
building construction and on other types of construction projects, such
as highways, dams, piplines, and water and sewer projects. Their work

includes the loading and unloading of construction materials at the
worksite and the shoveling and grading of earth. Laborers stacK and carry ,

materials, including small units of machinery and equipmen. and do other

work that aids building craftsmen. They also erect and dismantle scaffold-

ing, set braces to support the sides of excavations, and clean up rubble
and accumulated debris to provide clear work areas. They perform much of

the work done by wrecking and salvage crews during demolition of buildings.

When concrete is mixed at the worksite, laborers unload and handle materials

and fill hand-loaded mixers with ingredients. Whether the concrete is mixed

on-site or hauled in by truck, laborers pour and spread the concrete, and
spade or vibrate it to prevent air pockets. In highway paving laborers

clean the right-of-way, fine grade and prepare the site, handle and place
the forms into which wetconcrete is poured, and cover new pavement with
straw, burlap, or other materials to prevent excessive drying. Building

and construction laborers are commonly classified as unskilled workers, but

tnis term can be misleading. Their work covers a wide range of requirements.

Laborers are employed by all types of construction contractors. A large

number of these workers are also emoloved by state and municipal public
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works and highway departments and by public utility companies in road re-
pairing and maintenance, and excavating.

Little formal training is required to obtain a job as a building or con-
struction laborer. Generally, to be employed in these jobs, a young man
must be at least 16 years of age and in good physical condition. A
laborer's first job is usually on the simplest type of work, but as he
gains experience he does more difficult work. If he works closely with a
skilled craftsman for several years, he may be able to pick up the skills
of the trade.

The anticipated large increase in construction activity is expected to
result in a growing demand for laborers and hod carriers, but the increase
in their employment will be sharply limited by more widespread use of
mechanized equipment. For example, construction materials formerly
handled at the construction site, such as brick, concrete, and lumber, are
moved by forklift trucks, powered wheelbarrows, and conveyor belts.

Hourly rates for bricklayer's tenders ranged from $1.95 to $5.05. Con-
struction wcnk is physically strenuous since it requires frequent bending,
stooping, and heavy lifting. Much of the work is performed outdoors.

"AEROSPACE JOB CHART"

1. AIRLINE PILOTS -- the men who have the responsibility for flying a multi-
millfon dollar plane and transporting safely as many as 200 passengers or
more are the pilot and co-pilot. The pilot (called "captain" by airlines)
operates the controls and performs other tasks necessary for flying a plane
into the air, keeping it on course, and landing it safely. He supervises
i crew which usually includes--in addition to the co-pilot--a flight
engineer and flight attendants. Both captain and co-pilot must do a great
deal of planning before their plane may take off. Before each flight, they
confer with the company meteorologist about weather conditions and, in
cooperation with the airline dispatcher, they prepare a flight plan along
a route and at altitudes which offer the best weather and wind conditions
so that a safe, fast, and smooth flight will be possible. This flight plan
must be approved by Federal Aviation Administration (FAA) air traffic con-
trol personnel. Just prior to take-off, both men check the operation of
each engine and the functioning of the plane's many instruments, controls,
and electronic and mechanical systems. The captain also supervises the
navigation of the flight and keeps close watch on the many instruments
which indicate the plane's fuel load and the condition of the engines,
controls, electronic equipment, and landing gear. The co-pilot assists in
these duties.

Airlines employ most pilots. Several thousand worked in business flying
and in For-hire operations. In addition, several thousand pilots were
employed by companies to inspect pipelines and installations for oil
companies and to provide other aerial services, such as private flight
instruction, and flights for sightseeing, 'kywriting, and aerial photography.
A small number worked for aircraft.manufacturers as test pilots.
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70 do anv type of comnercidl flving, nilots or co-nilots must he licensed by
the FAA. Airline captains must hive an "airline transnort nilot's" license.
Co-pilots, and most nilots employed. in general aviation, must have a "con ner-
cidl airplane pilot's" license. To nualifv for a license as a commercial
pilot, apnlicants must be at least 18 years of age and have at least 200 hours
of flight experience. Before a nerson may receive any license of rating by
the FAA. A young man may obtain the knowledge, skills, and flight experience
necessary to become a pilot through military service or from a Private flying
school. All applicants must be high school graduates; some airlines require
two years of college and prefer to hire college graduates. Physical require-
ments for pilots, especially in scneduled airline emnlqvment, are very high.
They must have a least 20/10') vision corrected to 20/20, good hearing, out-
standing physical stamina, and no nhvsical handicaps that would prevent
quick reactions. Since flying large aircraft places great responsibility
upon a pilot, the airlines use psychological tests to determine an applicant's
alertness, emotional stability and maturity, and his ahilitv to assume re-
sponsibility, command respect, and make quick decisions and accurate judg-
ments under pressure.

A rapid rise in the employment of airline pilots is expected through the
1970's. Employment of pilots outside the scheduled airlines is expected
to continue to grow very rapidly, particularly in business flying, aerial
application, air-taxi operations, and patrol and survey flying.

Captains and co-pilots are among the highest naid wage earners in the
nation. Those employed by the scheduled airlines averaged about $21,000
a year in domestic air transportation and nearly $25,000 in international
operations in late 1966.

Where to go for more information?

International Air Line Pilots Association
55th St. and Cicero Ave.
Chicago, Illinois 60638

2 AIRCRAFT lECHANICS -- aircraft mechanics have the imnortant lob of keeping
airplanes operating safely and efficiently. Mechanics employed by the air-
lines work either at the larger airline terminals making emergency repairs
on aircraft (line-maintenance work) of at an airline main overhaul base,
where they make major repairs or perform the neriodic inspections that are
necessary on all aircraft. These mechanics may specialize in work on a
narticular part of the aircraft, such as propellers, landing gear, hydraulic
equipment, airborne electronic communications and control equipment, in-
struments, or on sheet metal sections.

Yo;t: aircraft mechanics are emnlovod by the scheduled airlines. Most
airline ;mechanics are e,ployed in the larger cities on the main airline
routes. Ea01 lirline usually has one main overhaul base where more than
ndiF of its mechanics are employed.

A Aer.r1nr.S responsible for any repair or maintenance nneration must he
liceniel by the FAA as either an "airframe mechanic" (to work on the

fucPlage, covering surface, landing gear, and control surfaces
ci'h as rpld.r or ailerons); "pnwerplant mechanic" (to work on the plane's
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engines); "airframe and powerplant mechanic" (to work on all parts of the
plane); or as a "repairman" who is authorized to make only snecified re-
pairs. At least 18 months' experience working with airframes or engines is
required to obtain an airframe or powerplant license, and at least 30
months' experience working with both engines and airframes is required for
the combined airframe and powerplant license. The larger airlines train
apprentices or trainees in a carefully planned three or four year program
of instruction and work experience. Men who have learned aircraft main-
tenance in the Armed Forces are usually given credit for this training to-
wards the requirements of apprenticeship or other on-the-job training pro-
grams.

The number of aircraft mechanics employed by scheduled airlines is exnected
to increase rapidly through the 1970's because of the substantial increase
in the number of aircraft in oneration.

Mechanics employed by the scheduled domestic and international airlines
earned, on the average, S665 a month in late 1966. Other aircraft mechanics
generally had lower average earnings. Airline mechanics work in hangars or
in other indoor areas whenever possible. However, when repairs must be made
quickly, which is sometimes the case in line - maintenance work, mechanics may
work outdoors.

3. TRAFFIC AGENTS AND CLERKS -- selling flight tickets, reserving seats and
cargo space, and taking charge of the ground handling of planes are some
of the duties of traffic agents and clerks. This group of workers includes
ticket or reservation agents and clerks, operations or station agents and
traffic representatives. Reservation sales agents and clerks give customers
flight schedule and fare information over the telephone. Ticket agents sell
tickets and fill out ticket forms, including such information as the flight
number and the passenger's name and destination. They also check and weigh
baggage, answer inquiries about flight schedules and fares, and keep records
of tickets sold.

Traffic staffs are employed principally in downtown offices and at airports
in or near large cities where most airline passenger and cargo business
originates.

Traffic agents and clerks must deal directly with the Public, either in
person or by telephone. For this reason, airlines have strict hiring
standards with respect to appearance, Personality, and education. A good
speaking voice is essential because these employees frequently use the
telephone or public address systems. High school graduation generally is
required, and college training is considered desirable. Experience with
freight, oassenger, or express traffic in other branches of transportation
is also desirable. Both men and women are employed as reservation and
ticket agents; however, most operations agents are men. Traffic agents may
advance to traffic representatives and supervisor. A few may eventually
move to city and district traffic and station manager. Some transfer to
better paying jobs with travel agencies or to the traffic department of big
corporations.

Employment of traffic personnel will increase rapidly over the 1970's
mainly because of anticipated growth in passenger and cargo traffic.
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Reservations and ticket agents employed by several airlines indicate that
their beginning salaries ranged from $388 to $436 a month.

4. STEWARDESSES -- stewardesses or stewards (sometimes called flight attendants)

are aboara almost all passenger planes operated by the commercial airlines.
Their job is to make the passengers' flight safe, comfortable, and enjoyable.
Like other flight personnel, they are responsible to the captain. Before
each flight the stewardess attends the briefing of the flight crew. She
sees that the passenger cabin is in order, that supplies and emergency
passenger gear are aboard, and that necessary food and beverages are in the
galley. As the passengers come aboard, she greets them, checks their tickets,
and assists them with their coats and small luggage. On some flights she may
sell tickets. During the flight the stewardess makes certain that seat belts
are fastened and gives safety instructions when required. She answers
questions about the flight and weather, distributes reading matter and pil-
lows, helps care for small children and babies, and keeps the cabin neat.
On some flights she heats and serves meals that have been previously cooked.
Most stewardesses and stewards work for the scheduled airlines.

Because stewardesses are in constant association with passengers, the air-
lines place great stress on hiring young women who are attractive, poised,
tactful and resourceful. As a rule applicants must be 20 to 27 years old,
5 feet 2 inches to 5 feet 9 inches tall, with weight in proportion to
height and in excellent health. They must have a pleasant speaking voice
and good vision.

Applicants for stewardess' jobs must have at least a high school education.
Those with two years of college, nurses' training, or business experience
in dealing with the public are preferred. Most large airlines give newly
hired stewardesses about five weeks' training in their own schools. A few
airlines which do not operate their own schools may employ graduates who
nave paid for their own training at private stewardesses' schoOls. Girls
interested in becoming stewardesses should check with the airline of their
choice before entering a private school to be sure they have the necessary
qualifications for the airline and that the school's training is acceptable.
They serve on probation for about six months, and an experienced stewardess
usually works with them on their first flights. Stewardesses may advance
to jobs as first stewardess or purser, supervising stewardess, stewardess
instructor, or recruiting representative. Advancement opportunities often
come quickly because stewardesses work only about' wo or three years on the
average and then resign to get married.

Young women will have several thousand opportUnities to get jobs as steward-
esses each year thToughout the 1970's. Most of these ooenings will occur
as girlsmarry or 1$..ave the occupations for other reasons. (About 40 per-
cent of the employed stewardesses leave their jobs each year.) In addition
total employment of stewardesses will grow very rapidly as a result of the
anticipated large increase in passenger traffic. Young women interested in
becoming stewardesses should realize that thousands of girls apply for this
type of work each year because of the glamour attached to the ()pupation.

Despite the large number of applicants the airlines find it difficult to
obtain enough young women who can meet their high standards of attractive-
ness, personality, and intelligence.
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Beginning stewardesses earned approximately $413 to $475 a month for 80
hours of flying time. Since commercial airlines operate around the clock,
365 days a year, stewardesses usually work irregular hours. They may work
at night, on holidays, and on weekends. The stewardess' occupation is ex-
citing and glamorous, with opportunities to meet interesting passengers and
to see new places. However, the work can be strenuous and trying. A
stewardess may be on her feet during a large part of the flight. She must
remain pleasant and efficient during the entire flight, regardless of how
tired she may be.

5 AEROSPACE ENGINEERS -- aerospace engineers play a vital role in America's
space age activities. Engineers in this branch of the profession work on
all types of aircraft and spacecraft including missiles, rockets, and con-
ventional propeller- driven and jet-powered planes. They are concerned with
all phases of the development of aerospace products from the initial planning
and design to the final manufacture and testing. Aerospace engineers
usually specialize in a particular area of work, such as structural design,
guidance and control, instrumentation, propulsion, materials, testing or
production methods. They may also specialize in a particular type of aero-
space product such as conventional passenger planes, jet-powered military
aircraft, rockets, satellites, or manned space capsules. Engineers working
in the conventional aircraft field are usually called aeronautical engineers.
Those in the field of missiles, rockets, and spacecraft are often referred
to as astronautical engineers.

Most are employed in the aircraft and parts industry. Some worked for
federal government agencies.

Employment opportunities for aerospace engineers are expected to be favor-
able through the 1970's; The level of defense expenditures is an important
determinant of the demand for aerospace engineers because the majority of
these engineers are engaged in activities related to national defense.

Where to go for more information?

American Institute of Aeronautics and Astronautics, Inc.
1290 Avenue of the Americas
New York, N. Y. 10019

'SALES JOB CHART"

1. SHOE SALESMEN OR SALESWOMEN (Retail Sales) -- the success of any retail
business depends largely on its salespeople. Courteous, efficient service
from beOnd the counter or on the sales floor does much to satisfy customers
and to build a store's good reputation. Aside from the contact with
customers, which is a part of all sales jobs, there are differences in the

duties, skills, and responsibilities of salespeople which are fully as great
as the differences in the kinds of merchandise they sell. In selling items
such As furniture, electrice appliances, or some types of wearing apparel,
the salesworker's primary lob to create an interest in the merchandise
the store has to offer. The salesman or saleswoman may answer questions
about the construction of an article, demonstrate its use, explain how it
is cared for, show various models and colors, and otherwise help the
custaner to make a selection. In some stores special knowledge or skills
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may be needed to sell the merchandise carried: for example, in a pet shop
information about the care and feeding of animals or in a music store, the
ability to play an instrument. In addition to their selling duties most
retail salespeople make out sales or charge slips, receive cash payments,

and give change and receipts.

Nearly 2.9 million salespersons--nearly three-fifths of them women--were
employed in early 1967 in close to 100 different kinds of retail businesses.
They worked in stores that range in size from the small drug or grocery
stores, which employ only one part-time salesclerk, to the giant depart-
ment store with hundreds of salespersons. They also worked for door to
door sales companies and mail order houses. The largest employers of sales-
persons are department and general merchandise, food and apparel and
accessories stores. Men predominate in stores selling furniture, household
appliances, hardware, farm equipment, shoes, and lumber, and in automobile
sales Agencies. Women outnumber men in department and general merchandise,
variety, apparel and accessories, and drug stores. Sales jobs are found in
practically every community in all parts of the country.

Employers generally prefer to hire high school graduates for sales jobs.
Subjects such as salesmanship, commercial arithmetic, and home economics
help to give the student a good background for many selling positions.
Some high schools have distributive education programs, which include
courses in merchandising, principles of retailing and retail selling, and
also provide an opportunity for students to gain practical experience under
trained supervision by working part time in local stores. Young people in-

terested in obtaining sales jobs may apply to the personnel office in
larger retail establishments. Applicants are interviewed and are sometimes
required to take special tests which indicate their aptitude for sales work.
Among the characteristics preferred by employers are a pleasing personality,
an interest in sales work, a neat appearance, and the ability to communicate
clearly. Newly hired sales personnel usually receive on-the-job instruction
to learn how to make sales slips and operate the cash register. Executive
positions in large retail businesses are often filled by promoting college
graduates originally hired as trainees and assigned to sales jobs to gain
practical experience.

Among the major factors contributing to the anticipated rise in retail
sales jobs are population and economics growth.

In early 1967 young people starting in routine jobs where they were re-
quired to do little more than "wait on" customers, were generally paid

an hour. In stores where salesmanship is more important starting
salaries were sometimes higher than this. Salaries are usually lower in

rural than in metropolitan areas. Salespersons in many retail stores are
allowed to purchase merchandise at a discount, often from 10 to 25 percent

below regular prices. Some fulltime salespersons work a five-day, 40-hour
week, although in many stores, the standard work week is longer. Sales-
people in retail trade usually work in clean, well-lighted places. Many

stores are air conditioned. Some sales positions require work outside the

store.

2. REAL ESTATE SALESMEN -- real estate salesmen and brokers are at the center
of most property transactions. They represent property owners who want to
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sell and find potential buyers for residential and commercial properties.
alesmen and brokers may ilso be called real estate agents. Salesmen are

eriployed by brokers to show and sell real estate; some handle rental pron-
erties. Brokers are independent businessmen who not only sell real estate
but sometimes rent and manage properties, make appraisals, arrange for loans
to finance purchases, and develop new building projects.

Most real estate salesmen work for small business establishments; a few in
metropolitan centers work for firms having large sales staffs.

A license is required for work as a real estate salesman or broker in every
state. All states require prospective agents to pass written examinations
which generally include questions on the fundamentals of real estate trans-
actions and on laws affecting the sale of real estate. Although a specified
amount of education is seldom required, employers prefer to hire persons who
have at least a high school education. A broad academtc program in high
school including such courses as English, mathematics, salesmanship, archi-
tectual drawing, business law, economics, and public speaking is considered
helpful for those planning a career in realestate. Most real estate agents
have some college training and many are college graduates. Characteristics
important for success in selling real estate include a pleasing personality,
neat appearance, enthusiasm for the.job, maturity, integrity, and tact and
patience in dealing with Prospective customers.

Openings for real estate salesmen are expected to rise. Most of the full-
time jobs that become available will be for men.. 44omen will find in-
creasing opportunities in real estate, however, because of theft familiari-
zation with home features of special interest to housewives, who share de-
cisions on home purchases.

Commissions on sales are the usual source of earrings for most real estate
salesmen and brokers. A few are paid on.a.straight salary basis, although
this is the exception rather than.the rule. .Mary fulltime real estate
agents earn between $5,000 and.$10,000.a year, c:cording to the limited
data available. Income usually increases as an agent gains experience,
but earnings are also affected by individua ability, type of property sold,
geographic location, economic conditions, and other factors.

3. SECURITIES SALESMEN -- almost everytime an investor buys or sells stocks,
bonds, or shaiii5 mutual fundsvit is.the.securities salesman who puts
the "market machinery" into operation. A salesman's services are usually
required not only by the individual witha few hundred dollars to invest,
but also by the large institution with millions. Securities salesmen are
often called customers' brokers, registered representatives, or account
executives. In executing a buy or sell order, a securities salesman usually
reliys tne order through the firm's order room to the floor of a securities
excninge or, if the security is traded.in the over-the-counter market, he
sends it to his firm's trading department. Building a clientele is very
i-loortant to the securities salesman's success.

he great majority are men. Approximately three-fifths are full-time
emoloyees of securities firms, and most of these are salesmen; the rest- -
partners, branch office managers, security analysts, and others--spend
Onlj part of their time in sales activities. Many of these firms are very
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small. Most salesmen, however, work for a relatively small number of large
firms, which, in addition to their main offices located in big cities
(especially New York City), operate more than 5,000 branch offices.

Almost all states require securities salesmen to be licensed. State

licensing requirements vary: personal bonds may be required, for example,
or it may be necessary for applicants to pass written examinations. Because

a securities salesman must be well informed about economic conditions and
trends, a college education is becoming increasingly important for beginners
who seek to enter this field. Many employers consider personality traits as
important as academic training in specialized fields. The principal form of
advancement for securities salesmen is an increase in the number and the size
of the accounts they handle--and therefore their earnings.

The number of securities salesmen has more than doubled during recent years;
and, although the rate of increase may be slowed somewhat in future years,
employment is expected to continue to rise very rapidly.

Trainees are usually paid a salary until such time as they are able to meet
licensing and registration requirements. After registration, a few firms
continue to pay a salary until the new salesman's commissions increase to a
minimum amount. According to the limited data available, securities sales-
men working full time generally earned between $8,000 and $17,000 a year in

19E7. Although securities salesmen are not usually required to observe a
fixed schedule of hours of work, many work approximately the same hours as
others in the business community. Some salesmen must adjust their time to
accommodate those customers who can meet with them only outside business
hours--for example, at lunch time, or at home in the evenings and on weekends.

4. INSURANCE AGENTS -- insurance agents and brokers sell policies or contracts
which protect individuals and businesses against future losses and financial
pressures. They also provide their customers with many services related to

the insurance they sell. They may.,.for example, assist in planning the

financial protection which best meets the special needs of a customer's
family; advise about the types of insurance best suited for the protection
of an automobile, home, business establishment, or other property; or help
a policyholder in obtaining settlement of an insurance claim. The many

kinds of insurance available are of two. main types--life insurance and
property and liability (or casualty) insurance. Agents and brokers usually

specialize in selling one of these two types of insurance. Agents and

brokers spend most of their time discutsin different types of insurance
policies with prospective customers. Some time must be spent in office
work--planning insurance programs that are especially tailored.to prospects'
needs, preparing reports, maintaining records, and drawing up lists of

prospective customers.

Nine out of every ten agents and brokers are men. Insurance agents and

brokers are employed in all parts of the country, but the greatest number
work in large cities.

Although employers seldom specify age lilits or formal educational require-
ments, practically all agents hired in recent years have been at least 21
years of age and more than half of them have had some college training.
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All insurance agents and most brokers must obtain licenses in the states
where they plan to sell insurance.

Before they start selling, new agents usually receive training at insurance
company home offices or at the agencies and brokerage firms where they will
he working. Agents and brokers have opportunities to broaden their knowledge
of the insurance business by enrollinwintermediate and advanced courses
available at many colleges and universities and by attending institutes,
conferences, and seminars snonsored by insurance organizations.

The number of insurance agents and brokersis.expected to continue to in-
crease slowly. As population and incomes;--r4seand life expectancy increases,
more families will depend on life insurance and on policies which provide
protection in the form of retirement income, medical care, and funds for a
college education for their children.

Beginners in thic occuoation are often guaranteed moderate salaries or

advances on commissions while they are learning the business and building
uo a clientele. Thereafter, most agents are paid on a commission basis.
After a few years an agent's comissions on new Policies sold and on re-
newals may range from $5,000 to $15,000 annually. Agents and brokers
generally pay their own automobile and traveling expenses. Although in-
surance agents are usually free to arrange their own hours of work, they
often schedule appointments during evenings and weekends for the convenience
of clients.

5. ROUTEME4 coutemen are as much salesmen as they are drivers. In fact,
they are sometimes known as driver-salesmen or. voute-salesmen. They must,
through their selling ability, increase sales to existing customers and
obtain hew business by canvassing potential-customers within their terri-
tories. Routemen drive panel or light trucks over an assigned route,
selling and delivering goods or providing:services, such as collecting and
delivering laundry and dry cleaning, to retail establishments (wholesale
routemen) or directly to the nublic (retail routemen). Wholesale routemen
usually drive heavier trucks. These trucks are refrigerated when dairy
products or frozen food are carried. Before starting on their daily route,
the routemen load or supervise the loading.of their trucks. Routemen's
work varies according to the industry in which they are employed, the type
of routes they have (retail or wholesale), and the company employing them.
Although all routemen must be able to get.along well with people, it is
pirticularly important for the drycleaning and laundry routemen. Their
reactions to complaints and requests for special services may be the
difference between increasing business or losing customers. Periodically,
they call at homes and business establishments along their routes which are
not using their company's services to try to get their trade. The routemen
prepare a list of products they plan to deliver the next day. The vending
machine routemen must make certain that their machines are adequately
supplied with merchandise, and that they function ,properly and are clean
and attractive.

The greatest concentration of employment is in the large cities in dairies,
bakeries, food and beverage distributors, and drycleaning plants. Many
companies employ both wholesale and retail routemen.

0061



(1161
AVAILABLE

In achlition to being good drivers, routemen must have sales ability. To
induce people to buy, they must have a thorough knowledge of the product
or service they are selling and a persuasive personality. They must be
able to work without direct supervision, do simple arithmetic, and write
legibly. Most employers require their routemen to be high school graduates,
preferably 25 years of age or older. High school courses in salesmanship,
public speaking, driver training, bookkeeping and business arithmetic, and
woolesale merchandising are helpful to a person interested in entering this
occupation. Most companies give their routemen on-the-job training which
varies in length and thoroughness. Routemen may be promoted to route
foreman or sales supervisor, but these jobs are relatively scarce.

The number of retail routemen declined in the decade following World War II,
particularly among drivers handling milk and dairy products. However, the
decline appears to have run its course, and some employment upturn is likely.
The convenience of home delivery to suburban families consuming large quan-
t'*!es of milk and delivery products makes such service popular, despite the
growth of local shopping centers. Employment of wholesale routemen probably
will remain at about present levels or rise slightly.

Weekly salaries range from $101 to $150. The number of hours worked by
routemen varies. Some work only.about 30 hours a week; others may work as
imply hours as 60 or more a week, depending upon whether the individual has
a well-established route or whether he is trying. to build up a new one.
many companies require routemen to wear uniforms. Some employers pay for
the uniforms and for keeping them clean. Most routemen receive paid vaca-
tions, generally ranking from one to four weeks, depending unon length of
service. Many employers provide hospitalization and medical benefits; some
ha e pension plans. The routeman is on his own to a great extent.

68

SECRETARIAL-CLERICAL JOB CHART":

1. TYPISTS -- typists operate the one machine found in practically every
business office--the typewriter. Their main job assignment is to produce
typed copies of printed and handwritten materials; in this respect, their
work differs from that of many other office employees, who also do some
typing but whose principal job assignment is altogether different. There
are many kinds of typing jobs. A beginning typist may do routine work of
typing letters and envelopes, experienced typists perform work requiring
a particularly high degree of accuracy or independent judgment. A few
specially trained typists operate teletypewriters and other special kinds
of machines. A clerk typist combines typing. with filing, sorting mail,
drswering the phone, and other general office work.

About 95 percent of typists happen to be women. Typists are employed in
private and public enterprises of practically every kind.

'"ost applicants for typing positions are required by employers to meet
,.:ertain standards of typing speed and accuracy. Generally a typist must
be -th1 to type at least 40 to 50 words a minute and should have a good
indorstanding of spelling, vocabulary, punctuation, and grammar.

Sri ' sally all prospective typists obtain the training needed by attending
liy iiening classes public and private schools. High school graduates
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are generally preferred by employers. High school business training, in-
cluding training in the operation of some of the simpler office machines,
such as transcribing, copying, and adding machines, may be helpful to the
applicant. The federal government sponsors training programs for unemployed
workers for cntry positions as typists under provisions of the Manpower
)evelopment and Training Act.

important aptitudes and personality traits for this occupation include
finger dexterity, accuracy, neatness, and ability to concentrate in the
midst of distractions. A friendly manner and attractive personality are
great assets.

The greater the responsibilities of the typist, the higher the pay.

Employment opportunities for typists are good. Turnover in this field is
high because many young women work for only a few years and then leave to
care for their families.

Working conditions for typists depends on the firm where they are employed.

2. SECRETARIES -- secretaries do stenographic work (taking dictation and
transcribing their notes on a typewriter), relieve their employers of
numerous routine duties and often handle a variety of business details on
their own initiative. Duties vary, depending on the nature of the em-
oloyer's business activities and also on the secretary's own experience
and capabilities. Stenographers and secretaries are employed by public
and private organizations of practically every size and type.

'iraduation from high school is essential for practically all secretarial
Positions. Graduates whose high school courses have included shorthand,
typing, and possibly other business subjects meet the requirements of
many employers. Some public schools conduct cooperative work-study pro-
grams which enable students to acquire practical work experience under
trained supervision. Also, the federal government sponsors training pro-
yrams for unemployed and underemployed workers for entry positions under
provisions of the Manpower Development and Training Act.

.'lood hearing and working knowledge of soellin9+ punctuation, grammar,
and vocabulary are essential in stenographic and secretarial positions.
Employers seek workers who are poised, alert, and have attractive person-
alities. Discretion, good judgment, and initiative are also important,
particularly for the more responsible secretarial positions. Capable and
well-trained secretaries have excellent opportunities for advancement.

Exployment opportunities are good. As modern businesses continue to ex-
pand in size and complexity, more and more paperwork will lead to a mod-
erdte expansion in employment of secretaries and stenographers.

w,-.CEPTIONISTS -- almost all very large offices and institutions, and many
-H a77-6res as well, employ receptionists to receive and give information
to the customers and other people who call. It is the receptionist's job
to find out the nature of each caller's business, and then direct him to
:hose in tne office who may be able to help him. Receptionists may work
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for ousinesses or institutions, hospitals, beauty shops, schools, banks, etc.
If she has time, she may handle other office tasks such as typing, sorting
and opening mail, filing, keeping books or petty.cash accounts, or operating
an office telephone switchboard.

most receptionists are women. A small number often work as receptionists
in medical service and hospital jobs, in manufacturing, and in bank and
credit agencies.

When hiring receptionists, employers seldom specify any formal educational
reD,irements beyond a high school diploma. However, business training is
an asset. Because the receptionist's job is to act as her employer's
public representative, personal characteristics such as a pleasant manner
and an even disposition are very important. An attractive personal ap-
pearance, pleasant speaking voice, good judgment, punctuality, and ability
to communicate information accurately are also necessary qualities. Ad-
ditional business training could lead the receptionist to a better paying
position as a secretary or an administrative assistant.

The number of receptionists needed is expected to increase very rapidly
through the 1970's. The receptionist's work is of a person-to-person
nature; thus, it is likely to be little affected by office automation.
Business firms realize the importance of the receptionist in promoting
,71od public relations. Receptionists may. work in well-furnished front
offices, free from noise and overcrowding.

4 SHIPPING CLERKS -- shipping clerks and receiving clerks do the clerical
work that-li-iicessary to enable manufacturing companies, wholesalers, and
other business firms to keep track of goods transferred from one place to
another. The speci'ic duties of shipping. and receiving clerks depend on.

the size and type of establishment in which they work. Shipping clerks
checx to be sure a customer's order has been correctly filled. They keep
records of the details associated with each shipment, and sometimes prepare
and pack the items for shipment. Receiving clerks do similar work when
shipments reach their destination. Receiving clerks check and maintain
records of all incoming shipments and the condition in which they were
received. They also work with damaged or lost shipments.

High school graduates are preferred for beginning.jobs in shipping and
receiving departments. Business arithmetic, typing, and other high school
business subjects are helpful in preparing for the work. The ability to
write legibly is important. Dependability and an interest in learning_
about tne firm's business activities are also qualities which employers
seek. New employees are usually given on-the-job training under the super-
vision of an experienced worker. Work as a shipping or receiving clerk
provides an excellent opportunity for an ambitious young man to learn about
hi3 company's products and business connections. With additional training
he may rise to high paying jobs.

Employment for shipping and receiving clerks is expected to rise .nnually
throligh the 1970's. Competition for the openings that arise may be keen,
however. since this kind of work requires relatively little specialized
training and the number of qualified applicants seeking entry jobs is
somet'hes large.
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Shipping and receiving clerks earn about $2.50 per hour, varying with
region and industry. Most work a 40 hour week, receiving time and a half
for overtime. Nightwork and overtime, including work on Saturdays, Sundays,
and holidays, may be necessary when raw materials are needed immediately on
factory production lines, when shipments have been unduly delayed in ar-
riving, or in other emergencies. Work places are often in large, unparti-
tioned areas which may be drafty. and cold, and littered with packing materials
and containers. Some work may be on an outside loading platform. Some work
requires physical stamina and strength. Some may, load or unload shipments
or move materials about in the warehouse.

Where to go for more information?
( roTiil the above Secretarial-Clerical type jobs)

"Clerical Occupations for Women, Today and Tomorrow"
(Women's Bureau Bulletin 289, 1964)
Superintendent of Documents
Washington, D. C. 20402. Price: 35 cents.

Office Occupation Unit
Division of Vocational and Technical Education,
Bureau of Adult Vocational and Library Programs
U. S. Office of Education
Washington, D. C. 20202

State Supervisor of Office Occupations Education
State Department of Education

State Capital and State (where you live)

5. ELECTRONIC COMPUTER OPERATORS -- operators of several kinds of mechanical
equipment may be required whenever an electronic computer is used to pre-
pare a payroll or to "process" other data. First the computer's "input"
must be prepared in a special code--the "machine language" which will enable
the computer to process the data; then, the computer console must be operated
while the work is being done; finally, the computer's "output" must be trans-
lated back into words and numbers which can be read. The procedures em-
ployed in accomplishing this work vary from one computer system to another.

Most computer operators are employed by government agencies and large
companies.

When installing electronic computers, employers often fill as many of their
new operator positions as Possible by transferring employees from other types
of jobs, frequently from jobs as operators of the tabulating and bookkeeping
machine; which may no longer be needed after the computer is installed.' Many
computer operators are also recruited from outside the firm. A high school
graduate is required. Some additional college training may also be preferred.
Most employers provide the necessary training after the worker is hired.
Training may vary from a few weeks to longer.

A growing and increasingly complex economy is expected to cause the use of
electronic data-processing equipment to continue tc increase very rapidly
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throughout the 1970's. Computers are being put to new uses almost dally,
and as the tasks they perform become even more varied, many more business
firms will be utilizing them. Thousands of operators will he needed to fill
new jobs. Computers are being simplified and are easier to onerate now.

A computer ooerator may earn from $100.00 per week to $180.00 per week, de-
pending on the complexity of the work performed, type of industry or company
employed by, and the regidn of the country. Some may earn nearly $300.00
per week.

Computers are often operated on a twoJor-three shift basis. Computer
operators may need to work on a variety of shifts, rotating with other
operators.

Where to go for more information?

Data Processing Management Association
524 Busse Highway
Park Ridge, Illinois 60068
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Name of Mother

Name of Child

ASSIGNMENT

Talk to your child before coping to the next meeting and fill out these blanks
and bring them back with you.'-

1. What job would your child like to have?

2. Whr would your child like to have this job?

3. What can I do, as a mother, to help my child prepare for a job that best
suits him?

4. What can a mother do to encourage her child to stay in school?
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ROADS TO OPPORTUNITY

PROGRAM PLAN FOR GROUP MEETING II

Prepared by North Carol ina with the assistance and approval of other S-63
Representatives. October, 1970.
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II. PREPARATION FOR SECOND MEETING -- "Roads to Opportunity"

Prior to second meeting:

1. Schedule and check facilities for second meeting place.
(If same as first this may have been done before the first meeting.)

2. Have a chalkboard, chalk, and eraser available.
An easel would be helpful if available.

3. Review "Group Leader's Manual"

a. Study the purposes of the second meeting and have them clearly
in mind.

b. Be familiar with "Leader's Instructions for Program Plan II. ".

c. Each section of discussion questions will appear on a separate
page. Write your comments and points of emphasis in the blank
areas as you study the sections in preparation for the meeting.

d. Read the "Additional Dialogue for Leader" sections for your
background information. Avoid quoting the long paragraphs or
lecturing for several minutes. Only use the information to help
you put the ideas "in your own words" and those the group will
understand.

4. Have charts and other illustrative materials in order of presentation.
Also display the job charts and job family posters from Program
Plan I.

5. Prepare or secure from research staff a short introduction for the
speakers.

Call or send speakers a note to confirm date, time and place, about
one week before the meeting.

6. Check name tags used at first session. (Include any not ..sed at the
first meeting because of absences.)

7. Plan refreshments, purchase the food and supplies (research staff
assumes expenses), and organize the service arrangements or check with
the person who is to be responsible for this.
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III. LEADER'S TIME SCHEDULE
Group Meeting II

Arrange meeting room so that group members may sit in a circular formation
of chairs or around tables. If this is not a possible arrangement to
accommodate the group, arrange in two or three semi-circular rows.

Greet women informally and give out name tags as they arrive.

7:00 - 7:10 Welcome back to second meeting.

Review past week's experiences relating to the first meeting.

7:10 - 7:25 Short introduction of speakar.

First Speaker (Significant person from community or former
resident with a vocational or technical background.)

7:25 - 7:40 Short introduction of speaker.

Second Speaker (Another significant person - opposite sex of
first with a professional background.)

7:40 - 8:00 Discussion and questions relating to first and second
presentations.

8:00 - 8:15 Refreshments

8:15 - 8:55 Leader guide discussion and present illustrative materials.

8:55 - 9:00 Summarize

Announce last session and adjourn.

Take up name tags as group members leave.

0075



BEST IMPV AVAILABLE

Iv, LEADER'S INSTRUCTIONS -- PROGRAM PLAN II -- "ROADS TO OPPORTUNITY"
85

Name tags distributed as women arrive.
Leader and assistant leader introduce women to each other, review names, and give

some pertinent information about each mother.
Start informal dialogue between leader and mothers suggesting that mothers continue

to talk about their children's job and school preference until all group
members have arrived.

7:00 - 7:10 WELCOME Call together to sit in circle around room.
Welcome women back to second meeting.

SUGGESTED DIALOGUE: (Dialogue for leader included to show what may be said. It
is not to be memorized--use it as a guide.)

"Welcome to our second meeting. It's good to see each of you back tonight and
we hope that you will be here next week for the last group meeting in this
series. During this last sessioe we'll talk about how your child can get
the job he wants. Last week we reviewed some of the jobs that people do."

REVIEW bast week's experiences by asking the following questions to start them
reporting. Ask the mothers to use or remember what they wrote on the yellow
assignment sheet as you discuss there review questions. (These questions
appeared on the yellow assignment sheet that the women took home after
Session I.) After some of the responses, write a cue word on the CHALKBOARD
to denote the activities reported (i.e., conversation, visited Mr. X who
teaches school).

"Did you think about jobs or talk with your child about them this week?"

"Were any of you surprised by what your child wanted to do?"
"Perhaps some of you were not surprised."

"What job would your child like to have?"
"Why would your child like to have this job?"

"What did your children do or say, when they, found out you were interested
in something for them" Did anyone's child seem eagerly interested?"

"Who can influence how things turn out for your children?"
-mother can influence child

"What can I do, as a mother, to help my child prepare for a job that best
suits him

-help children learn about the many job possibilities and the
choices available

-perhaps the most important thing is to help the 7th and 8th
graders stay in school and learn about several possibilities

"As the sessions continue we will be able to add to this list."

SUGGE$TE0 DIALOGUE:

"Now that we have reviewed some of the points talked about last week we will
consider the chances our children have to get the jobs they would like. We
will include opportunities and the ways we can help our children to prepare
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for the future. You will notice on this chart that there are several dif-
ferent kinds of jobs, and there are various ways to get these jobs.

86

ROAM TO OPPORTUNITY (SHOW CHART)

7:10 - 7:25 FIRST SPEAKER SIGNIFICANT PERSON FROM COMMUNITY - Technical or Voca-
tional background

"One way we can learn about guiding our children is to consider how someone use
before us has already planned a career. Two people from your community (or
wherever they are from) are here to tell us about themselves and the things they
did to achieve success from the time they were youngsters until now."

Have two chairs in an informal arrangement in front of the circle of women--one
for the speaker and the other for yourself.

BRIEF INTRODUCTION about the first person to speak. Give name, occupation,
residence, and family composition.

The speaker will have been given a copy of the program plan, the questions you
will ask, and the information which follows. (During the dialogue write some
notes to guide you in planning questions you may ask in the "Question and Answer
Period" after the second speaker. Relate these specific cues to points of
emphasis outlined in the discussion session.)

In an interview-type session (similar to a television "talk show") ask the
speaker questions.

Questions and items to be included in 15 minute dialogue:

1. Where were you born and raised?
What kind of life did you experience?
Where did you go to school?
What kind of school was it and what kind of student were you?

Tell the group about growing up in the area(s) or particular
community(ies) in which you lived.

a. where you lived and went to school
b. the times affecting the quality of life you experienced

.economic conditions (i.e., wartime, depression)

.living conditions

.schooling (kind of student you were, kind of school)

2. Can you think about some things that helped you during your "growing
up" years?
What things hindered your success in some way?

Feelings about your environment.
. positive things about growing up that helped
.negative things about growing up that might have helped

or hindered your success in someway

3. Did a particular person help you, motivate you, and give you ideas
about your future?
Did your mother help you? What other persons helped you?

OU'77
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Person(s) or situations that motivated you to seek a change in your
life and begin to plan for what you are today (encouraged you, helped
you, or gave you ideas about your future, i.e., parents, teachers,
pastor, employers).

4. How did you become successful or get where you are now?
Was it planning?
How did you decide what you wanted to do?
What kinds of job training did you have?

Way you became successful or how you got where you are now?
.planning

.jobs

.training

5. When things "looked blue" and "times were hard," what did you do?

How you handled particular hardships.

6. Once you had decided what you wanted to do, did you do it alone or
who in particular helped you?

Dependence upon yourself and others along the way.

7. What are some specific things young. people of today can do to help
themselves?

Things young people in the community can do to help themselves
and to achieve similar success

..stay in school

.on-the-job training

.technical school or community college

8. Can we as parents still work with our children or is it too late
to begin when they are in junior high school?

If the speaker has children, you might wish to ask this question:

9. What did you do to encourage your children throughout their growing
up years?

() 0 7
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7:25 - 7:40 SECOND SPEAKER SIGNIFICANT PERSON FROM COMMUNITY - Professional
Background (opposite sex of first speaker)

"Since we are all different and have various interests and because there are
various ways to do things, we have a second person to speak to us. She (he)
will tell us about herself (himself) and the things she (he) did to become
what she (he) is today."

BRIEF INTRODUCTION about the person. Give name, occupation, residence, and
family composition.

The speaker will have been given a copy.of the program plan and the information
which follows. (During the dialogue write some notes to guide you in planning
questions you may ask in the "Question and Answer Period" after the second
speaker. Relate these specific cues to points of emphasis outlined in the
discussion session.)

In an interview-type session (similar to a television "talk show") ask the
speaker questions.

Questions and items to be included in 15 minute dialogue:

1. Where were you born and raised?
What kind of life did you experience?
Where did you go to school?
What kind of school was it and what kind of student were you?

Tell the group about growing up in the area(s) or particular
community(ies) in which you lived.

a. where you lived and went to school
b. the times affecting the quality of life you experienced

.economic conditions (i.e., wartime, depression)
Jiving conditions
.sthooling (kind of student you were, kind of school)

2. Can you think about some things that helped you during your "growing up"
years?
What things hindered your success in some way?

Feelings about your environment.
.positive things about growing up that helped
.negative things about growing up that might have
helped or hindered your success in someway

3. Cid a particular person help you, motivate you, and give you ideas about
your future?
Did your mother help you? What other persons helped you?

Person(s) or situations that motivated you to seek a change in your
life and begin to plan for what you are today (encouraged you, helped
you, or gave you ideas about your future, i.e., parents, teachers,
pastor, employers).

(j 7 9
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4. How did you become successful or get where you are now?
Was it planning?
How did you decide what you wanted to do?
What kinds of job training did you have?

Why you became successful or how you got where you are.

.planning

.jobs

.training_
5. When things "looked blue" and "times were hard," what did you do?

How you handled particular hardships.

6. Once you had decided what you wanted to do, did you do it alone or who
in particular helped you?

Dependence upon yourself and others along the way.

7. What are some specific things young_ people of today can do to help
themselves?

Things young people in the community can do to help themselves and
to achieve similar success

.stay in school

.on-the-job training

.technical school or community college

8. Can we as parents still work with your children or is it too late to
begin when they are in junior high school?.

If the speaker has children, you might wish to ask this question:

9. What did you do to encourage your children throughout their growing
up years?

Discussion and questions follow the second speaker - - 20 minutes for the two
sneakers. Questions from the mothers may be answered by one or both speakers.

7:40 - 8:00 DISCUSSION AND QUESTIONS°.RELATING TO 10TH PRESENTATIONS..

(Your notes and reactions to the speakers' answers to the questions you ask
the speakers may be written on this page for reference during the discussion.)

"For about 20 minutes both speakers will be happy to answer any questions you
may have. In addition to questions they would welcome having you discuss the
things they talked about."

ASK THE MOTHERS:

"Do any of you think that your children are in situations similar to those.
of the speakers?"

0080
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"Could your child do the same thing todAv that the speakers did?"

ASK THE SPEAKERS:

"Could a child in this county do the same thing you did?"

"Is it really possible for a young person with average ability to have
almost any career or occupation he wants?"

"If you were in the 7th or 8th grade today, what would you do?" (Take the
course in IntroduottOn to Vocations as one way of finding out what jobs are
available.)

"Are the opportunities for girls as good as those for boys?"

"If someone was interested in the jobs you were just talking about, where
could he go for training?"

"Even if a girl is always going to be a full-time homemaker, is it important
for her to prepare herself for a career in some way?"

8:00 - 8:15 REFRESHMENTS

Thank the speakers for their participation and invite them to have refreshments
and chat with the women. They may leave or they may stsy. Do not encourage
them to stay for the discussion.

8:10 -

Begin to reassemble group. Invite them to bring their refreshments to the
tables or group of chairs. (Assistalt leader can take up cups, etc., if these
are causing disruption in the discussion.)

8:15 8:20 INTRODUCTION TO DISCUSSION

"During the last hour we heard people like us tell about their jobs - how they
grew up and got started on their jobs. I wonder if their experiences can help
us plan our children's experiences."

(Use notes taken during the speakers' presentations. Relate specific cues
to the points to be emphasized in the discussion session. Follow up the
Questions or comments made by the women. List their comments on a chalk -
hoard. Use them as lead.; for further exploration during the discussion.)
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"What things did they say.that we can use with our :hild(ren)? How can
we help our child(ren) prepare for a job that best suits him?"

(Things mothers say might be summarized into these points which follow.
During the structured discussion relate these comments to each discussion
point when applicable.)

- belief that a mother can help

- belief that the child can succeed

- helping child form the attitude that he can plan his future:
"If I worked, things happened." "I had to look for myself."

- start early (may explore many things before making a definite decision)
- people are different in their skills and job preferences

"What was good for me wasn't the same for my brother."

8:20 - 8:55 DISCUSSION

Main points of emphasis or key summary words are in bold type at end of each
discussion subsection. Relate mothers ideas when applicable.

"For the next few minutes we are going to continue to see how we can help our
children along their 'road to opportunity.'"

Each section of discussion questions will appear on a separate page. Use the
blank areas to write your comments.
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8:20 - 8:25

1, "WHEN DID MR, (MISS OR MRS, (S1W4KECS NAM.E) FIRST GET THE IDEA
HE COULD DO SOMETHING HE WANTED TO DO?

If a specific time, age, or grade in school is mentioned, try to relate
it to the children of these mothers.

A. If at about the child's age now--ask what things parents can do now
to help him think of the future.

B. If at a later time--ask what things can be done now to prepare for later.

C. If at ao earlier time--can things be done now "before its too late?"
Is it eve71ETIate?"

"Did a specific event Cbreak6hrough insight' incident) give him the idea
to start planning?"

A. "One day the preacher said I could amount to something."

B. "Once an uncle came to visit and I liked to listen to him."

C. "I saw how other people treated us and didn't like it."

D. "I saw how other people lived and I wanted to live that way."

E. "I talked with people who could help me."

F. "My friends encouraged me to go to school."

,-"The idea may have come in one or many ways; but the main thing for us to
remember is to start planning early."

44'.:!I6 464 " 4 66CHART)

STAPT PLANNING EARLY

. 0
41, .. 4.

ADDITIONAL DIALOGUE FOR LEADER: "Now--definite career decision is not
necessary in the early grades, but some planning and exploring now will
be helpful later when a decision needs to be made. One can't wait until
tne child graduates from high school and then ask him what he wants to do.
Be aware of the possibilities and choices available. Elementary children
begin to explore various work activities through the home and school. For

examole, they learn about the various community helpers.-the postman and
oolicemen. Further exploration of many jobs is provided during the early
nigh ,:.hodl years. The child's interests and abilities become important
in Dlanring high school courses and in facing alternatives such as whether
ti work or attend college or to marry or enter military service."

P3nonts need to remember to restrain the natural urge to make decisions
tneir children and try to make-decisions with their children."

U083
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8:25 - 8:30

"WHAT KIND OF THINGS DID MR14MISS OR MRS.) (SPEAKER'S NAME)
DO THAT HELPED HIM GET AHEADY'

A. He studied, did homework, read, worked hard, saved money

"Somehow school seemed to make a difference."

"People told me to get a good education."

"I tried to get loans, jobs, or scholarships to help pay my way."

B. Group participation and/or hobbies

"I joined the 4-H Club and FFA (FHA) in high school."

"I played on the church ballteam."

C. Someone encouraged him when he did anything well.

"Experiences with all these things help the child decide what he wants to
do. All the little things a child does need to be praised. Tell him 'that's
good!' and let him experience success and feel good about the things he's
doing well. Doing many things and believing that you can do them well helps
one succeed later on. Give them a pat on the shoulder for the things they
do all along.

(SHOW CHART)

EARLY SULCESSES .

. .. . .. poirioNAL DIALPGPE FJP.I.EMER......."The..Datente.rote iQ hel.aing the ... 1.

" "%FM eiperfente ii one df4itiMulating the child and
supporting him in activities. Parents can make a special effort to
create opportunities for new experiences to take place in the life
of the child."

U
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8:30 - 8:35

3, "SHOULD AL CHILDREN DO THE SAME THINGS TO PREPARE THEMSELVES FOR
A CAREER,

"Did both speakers do the same things to get ahead?'

A. "No, people are different in their skills and job preferences. We
can't all do the same things."

B. "What was good for me wato't the same for my brother."

C. "I liked some things which helped me."

"What does your child like to do that might help him on a job later?"

A. He likes people: "Are there jobs which he can do where he does
things for people?"

B. He likes to be by himself: "Will this help him on some jobs?"

"What other characteristics does your child have that would help him?"
(To the leader: Use one or two specific situation-cases if a mother will
volunteer.. The following Points will help you ask questions.)

Characteristics: Jobs this will help
him do.

- appearance (-mat, tall, etc.)
- personality (friendly, generous, shy, lazy)
- abilities (good at sports, musically talented)
- interests (enjoys outdoor activities, likes to read)
- independence
self conceptr(faith in himself and his abilities) . .

(SHOW CHAT)
.. *e O./

UNIQUENESS OF EACH PERSON

ADDITIONAL DIALOGUE FOR LEADER: "It is true that all people cannot do all
things equally well. We want each to be different in his own way.
However, they can qualify For many jobs if they know about them. Think
about your experiences at school, around home and in the community. You

will find that you were good at some things and not so good at others.
Perhaps you had a good reputation at selling things. Maybe your brother
built a )etter hot rod than any of his friends. You might have been the
worst ball player in the community. Or, maybe you just "couldn't get'
geometry.

"All of the things that you do well are your abilities. Your children
n,lve abilities, called aptitudes, which you or they may not even know
at.,out. As the child's future is considered both aptitudes and abilities
will need to be studied. See the child as an individual with his own
potentials. Do you and does he know his strengths and weaknesses? No

one can do everything well nor does everyone like to do everything."

008:)
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8:35 - 8:40

4, "DID THE SPEAKERS' PARENTS, FRIENDS, FOR RELATIVES TALK TO THEM
OR DO ANYTHING TO HELP THEM IN PLANNING FOR THE FUTUREY

A. Talked about being successful

B. Took youngster to place of work--also explored other jobs

C. Emphasized going on to school by_some means--loans, scholarships,
etc.

D. Talked about doing something he liked

E. Looked at realistic possibilities instead of glamour jobs.

(SHOW CHART)
Y

PARENTAL COMMUNICATION AND SUPPORT

ADDITIONAL DIALOGUE OR BACKGROUND IDEAS FOR THE LEADER: "Talking with
your child and showing him you care and will help him choose a career
does not mean that you will or should choose an occupation for your child.
It means communicating with the children by (1) providing them with in-
formation,.(2) helping them to secure and profit from varied learning
experiences in cooperation with the school and other groups in the
community, and (3) providing encouragement and reassurance at appropriate
times. Communicating does not mean forcing a premature choice, insisting
that the child pursue a parent's pet interest, or pressuring the school
and the child to enroll in prestige courses or colleges without regard
to the capacities and interests of the child.

.40 e .o. .o.o a o so
. , o . .... .41

"StiNOWng terenlib ttrao.terltilh.thingilind siiplioiting 'him in these
activities are both roles of the parents. We can make a special effort
to create opportunities for new experiences to take place in the lives
of our children. We can reinforce the performan'e and practice of
successful, work-related activities and still stand behind them even if
they are not successful, We can learn about guidance services available
througn tne school and the community and help the child use them."



BESI Cal Alfatail

8:40 - 8:45

5, "WAS T"FflE SOMEONE IN MR. (MISS OR MRS.) (MAW' MC
FAMILY THAT HELPED HIM BELIEVE HE COULD SUCCEEDr-

Li

A. "One day the preacher said I could amount to something."

B. "My mother kept telling me I could go on to school."

C. "I knew I didn't have any money and would have to work hard and not
have things the other kids had, but I was determined to go to school.

D. "My friends encouraged me to try to go to school."

6 do. oil.
o. . . .0

60 *0 .
. . Jo*

(SHOW CHART)

DETE2nATION

'I think I can" attitude and a belief that it can be done will help one
icyololish the things one wants to do."

U (.) W?
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CASE ITUDY 1:
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"Mary has heard that she can work her way through a secretarial course at
the Area Vocational School. She could wait tables in a restaurant at dinner
time and go to school in the morning. She's afraid to go to the school and
find out. She has never lived away from home and wonders if she should try it

"What would you tell Marv?"

- get Mary to recognize how she feels - -that she is afraid
- help her understand that it is all right to be afraid, but that
one can still go on

- help her reduce fear by taking.one step at a time: start by talking
to someone at the high school first, then go to the vocational school
to find out about the secretarial course.

"What would you help her do?"

"How could Mary's mother have helped her have more selfaconfidence?"

- encouraged her to talk with teachers and other people all through school
- given her opportunities to try new things on her own
- participate in extracurricular activities

- build up her self-image by complimenting her on a $oboiell done.

"What could Mary have done during high school to preptrCher to be better
able to go on to secretarial school now?"

- par,Ime work if it did not interfere with school studies.

0.4 0.0.044. 41 .1.

(SHOW CHART)

a . .6 4
OW .410. all* . .1

SELF - CONFIDENCE: Sureness of oneself and faith in one's ability to do
what one needs or Plans to do.

II

ADDITIONAL DIALOGUE FOR LEADER: "Many extra curricular activiti- provide
onoortun:ities for a student to ohtain a better understanding of h.s abili-
ties and interests and to build his self-confidence. Doing things for
others that they enjoy gives a plrson a feeling of accomplishment. 9eeting
and (lotting to know other Peonle helps one develon self-confidence as he
develops skill in aporoarming people in an effective and courteous manner."
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7 CASE STUDY
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"Ralph had never been away from home before, but he had looked forward
to going to summer camp for two weeks. His mother had planned to visit
him on the first weekend. However, because of homesickness, Ralph was
brought home on Wednesday of the first week after having been at the
camp only three days."

"Why do you think Ralph couldn't stay at camp?"

- had never been sway from his family even for short periods of time
- had not been given responsibilities that he could accomplish independently;

thereby, building confidence in himself.

"How could Ralph's mother have helped him be prepared-for an experience
away from home?"

- allowed him to go away for short periods of time even though she might
have missed him

- given him little jobs to do alone so that he could have succeeded with
something by himself.

'SHOW CHART)

INDEPENDENCE

S.
. . . . 16

"Letting a child be independent may be one of the hardest things a

motner has to do because it's the thing that may hurt the mother most."
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8:55 - 9:00 SUMMARY AND CONCLUSIONS

Reask same question that was asked in the beginning_and add to the list started
at the beginning of this session.

"What can I do, as a mother, to help my child nrepare for a job that best
suits him?"

-learn about job possibilities and choices available
-help them stay in schobl.

REVIEW CHARTS as summary points are presented showing them Wherever appropriate.
Give a small set of charts to each mother to take home. These may be reviewed
along with the larger ones for the summary.

MAIN CHA7
"ROADS TO
OPPORTUN I TY"

"There are 'roads to opportunity' for each of your children. Many
job possibilities are available which will give the young person
an opportunity to consider a job tailored to his own likes and
dislikes, abilities and aptitudes, and educational or vocational
preparation. Wouldn't you like to see your children 'start the
car' and get'on the road to their opportunity? You're going to
help them more tomorrow because you cared enough to come to this
meeting."

UNIQUENESS OF "Individuals vary--they are different in their skills and job
INDIVIDUAL preferences. Not all people can be nuclear physicists; neither can

all people be doctors, nor teachers, nor construction workers. But
each person can find something suited to his siutation."

PARENTAL "Parents, you can give support by showing your children that you
COMMUNICATION care. Give them guidance; help them answer their questions;

find things for them to do; encourage them and give them reassurance
when they tackle homework, activities, and finally job decisions."

START "Now is the ti le to begin exploring possibilities, not necessarily

PLANNING making a definite choice. Encourage the children to talk with
t A peoplit:-v4tt.arewrkirgtiurtecttlyci-r.jobs...-lest-4mgortWO.

them to stay in school long enough to achieve the things they want
or to learn about various possibilities."

EARLY "Beginning to have a feeling of self-confidence can come from
SUCCESSES AND successful experiences with such things as completing a hobby
DETERMINATION project, participating in church or youth group organizations, or

making a good grade on a test. A belief that 'I think I can, I

think I can--it can be done' with even small jobs, leads to a
willingness 'to try' which later can helm a person Int for the jobs
he wants."

SELF- "Believing that one can achieve and being willing to explore things

CONFIDENCE that one finds of interest starts one on the right 'road to

AND woortunity.' Let's give our children a good start."

INDEPENDENCE
Thnounce last session, "A Job For My Child," and tell them that next week they
will be able to make 4 nailer flower to use in their bottle.

'Ike name tags as (rout) members leave.

:,djourn %!eeting.

00 ()
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SELECTION OF SPEAKERS

hdividuals chosen to share the experiences leading to their
achievement should preferably be from the local community. One person
of each sex should be chosen. When making the selection, remember that:

1. The speaker should be well-known in the community, even if he
resides outside the local area.

2. The speaker should be able to identify, himself with the group.
He should have a background similar to that of other participants.

3. The speaker should be respected in the community. Some people
alienate others either in achieving success or in exhibiting it.

4. The speaker should be willing to contribute his time unless you
have no provisions for compensating the participants.

5. One speaker should be a professional person; the other should have
succeeded at the technical-vocational level. After the speakers
have volunteered their services, you should carefully discuss the
program format with them.

A list of topics to be discussed should be given to each speaker as
a guide for their thought preparation. A cony of the guidelines on the next
Page in this appendix would be adequate.

. .4
.

0
. ,

U092

. .
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GUIDELINES FOR SPEAKERS PARTICIPATING IN GROUP MEETING II

SIGNIFICANT PERSON IN COMMUNITY (Male and female)

Questions and items to be included in 15-minute dialogue or interview-type
session (similar to a television "talk show"):

1. Where were'you born anG raised?
What kind of life did mu experience?
Where did vou go to school?
What kind of school was it and what kind of student were you?

Tell the groun about growing up in the area(s) or particular
community(ies) in which you lived.
a. where you lived and went to school
b. the times affecting the quality of life you experienced

. economic conditions (wartime, depression)

. living conditions

. schooling (kind of student you were, kind of'school)

2. Can you think about some things that helped yo4 during your "growing
up" years?

What things hindered your success in some way?

Feelings about your environment.
. positive things about growing up that helped
. negative things about growing up that might have
helped or hindered your success in someway

3. Did a particular person help you, motivate you, and give you ideas
about your future?

Did your mother help you?
What other persons helped you?

104 .

m 41 . 1 4.0 4; do.. owe, as 011t 4, II.
4

Person(s) or situations that motivated you to seek a change in
your life and begin to plan for what you are today (encouraged
you, helped you, or gave you ideas about your future; i.e.,
parents, teachers, pastor, employers).

0093
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4. How did you become successful or get where you are now?
Was it planning?
How did you decide what you wanted to.do?
What kinds of job training did you have?

Way you became successful or how you got where you are.
. planning
. jobs
. training

5. When things "looked blue" and "times were hard", what did you do?

How you handled particular hardships.

6. Once ycu had decided what you wanted to do, did you do it alone or who
in particular helped you?

1

Dependence upon yourself and others along the way

7. hat are some specific things young people of today can do to
help themselves?

Things young people in the community can do to help themselves and
to achieve similar success

. stay in school
. on-the-job training
. technical school or community college

8. Can we as parents still work with our children or is it too late to
begin when they are in junior high school?

Lf the speaker has children, the leader might wish to ask this nuestion:4,0 44 04.4 414 OtOr441 o0 4400 0.0. 440 o 400 . 4 4 40 .. .. . . ..

9. What did you do to encourage your children throughout their growing up
years?

Discussion and questions follow the second speaker--20 minutes for the two
speakers. Questions from the mothers may be answered by one or both speakers.

0091
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APPENDIX B

INSTRUCTIONSJOR PRESENTING PICTURES ILLUSTRATING POINTS OF EMPHASIS

GROUP MEETING II
"ROADS TO OPPORTUNITY"

Materials:

Drawings illustrating each of the following areas are included in this
P..dpendix. For group presentation these should be enlarged and mounted
on illustration board approximately 22" x 26". Small-scaled copies
(reproductions of the illustrations in this appendix) may he prepared
or each group participant.

1. Roads to Opportunity - general

2. Start Planning Early

3. Early Success

4. Uniqueness of Each Person

5. Parental Communication and Support

6. Determination

7, Self-confidence

8. Independence

Presentation:

The charts Tay be placed on an easel or chalkboard tray in the order in

,)f).presp).;eid....Nfandertfpl.kiwc.Ape.n4Thrs.0*.tt:r*.-
'"" ''1i?ted above: Ai the diicAsion points are summarized near the close of

the meeting, tme charts should again be Presented in the order in which
the summary statements are mentioned. The leader may use these in a dif-
ferent order if aooropriate to an ongoing discussion.

liqe each rro.:her a set of the drawings to look at during the summary and
to take home.

U 9t;
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A JOB FOR MY CHILD

PROGRAM PLAN FOR GROUP MEETING III

Prepared by Tennessee with the assistance and approval of other
S63 Representatives. October, 1970.

,' (i1()5
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II. PREPARATION FOR THIRD MEETING -- "A Job for My Child"

1. Schedule and check meeting place and equipment. (If same as the
first two this may not be necessary.)

a. Flower making material (directions, Appendix A)

b. Arrange room to make it easy to make the flowers and to
clean up afterwards.

2. Have a chalkboard (with chalk and eraser) or flip chart (with felt
pen) available.

3. Review Program Plan for Group Meeting III and Group Leader's Manual,

a. Study the purposes of the third meeting and have them clearly
in mind.

b. Be familiar with the leader's instructions.

c. Anticipate questions that might be asked relative to your
Particular community and include some questions for the ap-
propriate participant in various places in the program plan.

4. Have materials to be written on chalkboard or presented on charts
readily available and arranged in order of use:

a. Questions relevant to job problems in your county (see p. 117).

b. Questions relevant to educational situation in your county
(see o. 118).

c. Sketches for Summary (see pgs. 121, 122, 123).

5. Display charts and posters from Programs I and II.

6. plan a silort simple welcome to the third session. Prepare or secure
from research staff a short introduction for the speakers.

7. Remind speakers and panel members of the meeting. Check time, place,
and transportation to and from the meeting.

3. Check name tags used at the first two sessions. Have a name tag
available for each of the guPst speakers.

010
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III. LEADER'S TIME SCHEDULE
Group Meeting III

134

7:00 - 7:15 Welcome

Warm-up session: make flowers, set "climate" for evening's
program.

7:15 - 7:30 First Speaker

7:30 - 7:35 Discussion and Questions

7:35 - 7:50 Second Speaker

7:50 - 7:55 Discussion and Questions

7:55 - 8:10 Refreshments

8:10 - 8:40 Panel

8:40 - 9:00 Summary of all three sessions

01 0
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VI, LEADER'S INSTRUCTIONS --PROGRAM PLAN JOB FOR MY CHILD"

Have meeting room arranged with tables (if available) in a square.
Have materials for making flowers arranged at each woman's place.
Name tag distributed to each woman as she arrives.
Leader and assistant leader greet women in a informal and friendly manner.
Try to create a relaxed atmosphere.

7:00 - 7:15 WELCOMING REMARKS Call group together.
Welcome women back to third meeting.

Leader:

"Tonight we'll do four things. First, we'll make something to
take home. Second, we'll hear a man (woman) tell us about jobs
available in our area. Third, we'll hear about schooling to help
our children get better jobs. Finally, we'll talk with several
persons asking them questions about how we can help our children
get job training and get better jobs."

Look at the materials in front of you.
(Demonstrate the procedure for making flowers.)

While women are making the flowers, suggest that flowers represent
the "blossoming" of children, the "coming of age," the attainment
of maturity- -the growth of their children toward an occupational
goal. It represents the individuality of each child. Pulling
apart the layers represents the world of work "opening up" to
their children.

The ourpose of the three meetings has been to stress growth and
development from childhood to the adult world of work.

"Now, let's put the flowers away until time to go home, and
consider the local job market."



But ooPr may
7:15 7:30 FIRST SPEAKER INDUSTRIAL REPRESENTATIVE (Appendix B--suggested

outline)

"Our first guest is Mr. of
He is here to help us understand the local job marker.-1TV7171-51riar
what jobs are available, how to get a job, and the kinds of pay you can
expect for different jobs. He will also answer questions for us."

1. Description of jobs with emphasis on education or training expected
High school or less
High school plus special training, possibly on-the-job
College or graduate (less emphasis)

2. Personal qualifications:
Getting along with others, following instructions, taking
responsibility, etc. Examples of how these qualities have
helped some persons make good progress despite lack of
"formal" schooling or special training.

Characteristics How these qualities help
some people make progress

.getting along with others

.following instructions

.taking responsibility
list others, etc., etc.

3. Expected availability of jobs several years from now.

4. Examples of what persons from County are now
doing in industrial jobs. How did they manage special problems
(of transportation, for example).

5. What planning can mothers and children now be doing?

7:33 7:35 DISCUSSION AND QUESTIONS RELATING TO THE FRIST SPEAKER

Prepare ahead of time questions which have direct relevance to the job pro-
blems encountered by people in your county. For example. "How would a

black high school graduate get a job with (in)our county) Company?"

or 'How would a mountain child get into a school of nursingP

Leader:
-Thank you, Mr. . There is time for one or two
questions now. HeIT also help us again after our break."

0111
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7:35 - 7:50 SECOND SPEAKER - EDUCATIONAL REPRESENTATIVE (Appendix B--suggested

outline)

Our next guest is Mr. (Mrs.) of
He's here to tell us about opiftTel7FTT'scoporturing in this area,
what kinds of training there are, how much they cost, how long they
take, and how we can take advantage of them. Mr.
(See Appendix C for suggestions for selecting a speaker and the guide
for his talk.)

1. Training or educational opportunities offered

2. Qualifications for admittance to the program (how students can
plan now to meet these qualifications)

3. Availability of jobs now, but particularly of jobs in the future,
after the education or training is completed

4. Expectations of newer programs that will be offered by the time
seventh and eighth graders can take advantage of them

5. Examples of how students have managed problems such as cost

6. Examples of what some young persons from similar backgrounds
are now doing after having attended the institution

7:50 - 7:55 DISCUSSION AND QUESTIONS RELATING TO THE SECOND SPEAKER

Prepare ahead of time questions which have direct relevance to the
educational situation for young people in your community.

Leader:

Thank you, Mr. . (To group) Do you have any
Questions to asEltnogtve take 4 (coffee) break?"

7:55 3 :10 RErEHMENTS



8:11 8:4(' -'Air1 DISCUSSION
LE:\wiR WILL BE THE MODERATOR (Appendix C--suggested outline)

"We've heard two speakers -- one from (industry) and the other from
(a vocational school). We now want to find out more exactly what
people in (local area) can do to help their children

get better job training and better jobs. To help them answer our

questions is who graduated from
High School last year and is now a student (or is now working) at

138

Let's begin by asking (the student) to tell us

something about himself and what he's doing. The other panel members

can enrich his answers by volunteering additional sources of help,
training and job opportunities."

Use the following questions in an interview-type situation to get the student
to talking about his situation. The Possible answers are included for your

guidance in asking the student questions whenever necessary. Guide the

discussion and questioning to bring out these Points.

I. FOCUS ON YOUNG PERSON

A. How did you hear about your (school, job, etc.)?

Possible answers:
1. Someone told me -- teacher, friend, neighbor, 4-H agent,

assistant county agent.

2. Read about it -- newspaper, magazine
3. Heard about it on radio or T. V.
4. Went to (employment office, rehabilitation

counselor, etc.

B. What did you do next?

Possible answers:
1. Got more information -- telephoned someone, wrote a letter,

went to see someone, went to the library.

2. Told my folks about it.
What did they say?
How did they help you?

C. What does it cost? How'd you get the money to go?

a. If schooling
1. Is there tuition? Books, fee?

Do you ever share books?

2. Sources of money

(a) Scholarships, grants
(b) Own funds -- savings, summer work

(c) Loans -- school, family, other

01E:
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3. Other problems dealt with

transportation, housing, special clothing, tools,
equipment?

4. Time perspective
(a) Length of training

(b) Jobs when you get out, etc.

b. If work
1. Any special costs?

(tools, clothes, equipment, union dues, initiation fees,
dues?)

2. Transportation?
Did you have to buy a car? Use car pool? How do you

pay for transportation?

3. Housing?

Do you live at home? If you moved, how did you find a
place? When did you move? Cost?

4. Time perspective

Do you see this job as temporary? A stepping stone to
another job? Do you get any job training?

II. Focus of socio-emotional issue related to success. (Looking for a job,
schooling, etc.; staying in school; on-the-job training; being realistic
about the present and the future.) Urge all panel members to contribute.

A. It takes courage to reacn out. How can we help People try?

B. Sometimes the going is rough. What are some of the rough spots?
1. Not enough money
2. Loneliness--miss family and friends
3. Fear of failing
4. Doing without--waiting

C. What kinds of things keep one going:
1. Knowing my folks care
2. Family working together
3. It's worth it. When you finish, you get a good job

D. How do others in your situation make it?

Do students share skills or help with school work or problems
on the job?

Do young people help each other find jobs?

Do students ever share feelings and talk over problems with
friends, family, or teachers?

Do students ever share successes with these people?

0114
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Tonight has been the third meeting we've had together. In our first meeting
we talked about:

the world of work and how it relates to a person's interests and
abilities.

Leader: Outline what you've talked about by sketching a rough diagram
with a felt pen on paper or on chalkboard (see example)

140

Summary Points -- Lesson I (Leader may add others that are appropriate)

. The world of work and how it relates to a person's interests, abilities,
and skills

. Each child is unique -- different -- has his own interests and is able
to do some things better than others

. As child grows parents can expect changes in what the child likes

. There are many job families and several different jobs within these
larger groups

. Many job opportunities are available within the job families so that a
Person can find a job suitable to his interests and his abilities

4J115
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.Jobs earn different amounts of money:

More money
mechanic
nurse

carpenter
teacher
telephone operator
dentist

veterinarian
coach

Less money
pulp wood driver
waitress
laborer

secretary
maid
nurse's aide
sales clerk

.Jobs require different amounts of education:

More education
doctor
teacher
nurse
pilot

insurance agent

Less education
maid
plumber
carpenter
laborer
grocery
busy truck driver

.Review overall attention to the job charts

In our second session we talked with two people from here who told us how
they got their start and what they've done since then.

List experiences which helped.

Leader: Examples are shown here. You will need to add some from the
discussion at the second meeting.

Fa.m19

School+rl
Part time

Work

Like. People.

Ort the job
experience

Do extra
worK

N i9ht. Shoo

()lit
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.Help child plan for future jobs by
01 col 14001

-seeing people work in different jobs
-letting him learn all he can about jobs but leave him free to make

his own decision (independence)
-encouraging him to start early to think about jobs or have part-

time jobs
-considering the satisfaction a job offers
-finding out how much schooling it takes to get the kind of job the

child wants
-allowing him to develop self-confidence or a belief that he can do

what he plans
-showing him you have an interest in him and having confidence in him
by expecting him to do his best and make his own decisions

.Job opportunities vary from place to place so that one may need to move

for the best chances
.Both family and school help the young person get ready for later life

"Tonight we've heard from two people who've told us about help we can
get from industry, schools, and colleges. A third person,

, told us how he got started after he graduated

(one, two) year(s) ago."

U

BEGINNING .TOBS

APPRENTICESHIPS

Oti-r4E-3011 TRAINING

ADVANCED .7085

PART-Ti ME
WoRK

NS

COSTS

COURSES

142

INDUSTRY EDUCATION STUDENT
Leader: List summary points from Lesson III presentations.

9:00 FINAL STATEMENT AND ADJOURNMENT

Thank the women for their participation in the three meetings.
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APPENDIX A

GROUP ACTIVITY
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APPENDIX A

INSTRUCTIONS FOR GROUP ACTIVITY
"FLOWER MAKING"

Materials Leader Is to Provide:*

- Two or three flowers already made up for demonstration use.
- Thirty sets of materials, each set containing supplies for five to

six flowers. (See instructions for preparing the sets of supplies.)
- Several sharp scissors

- Thirty paper bags (or something appropriate) for the women to use to
take home their flowers or materials

145

Preparing Sets of Supplies:

Purchase varigated tissue paper in several colors and wire (plastic, color-
coated in a variety of colors if available).

Make a set for each participant, including the following prepared materials:

- Tissue paper for one flower folded and wire-tied. Paper
for one flower is prepared from four layers cut in a
rectangular shape about 6 x 8 inches. With all four thick-
nesses together, start at the short end and fold accordian
fashion at 3/4" intervals until the entire piece is folded.
Wrap a wire around the center. Trim each end in points
(or rounded for a scalloped effect). Tie the folds in the
center as shown in the illustration.

- Tissue paper for one flower, prefolded and flattened so
that participants may see how it was prepared.

- 4 flat sheets of tissue paper already cut (6 x 8") for
one flower.

- 1 large sheet of tissue for three to four additional
flowers.

- 5 to 6 wires, 12-18" long

Instructions for Demonstration:

1. Keep several flowers on the table in front of your work area.
You will have made these in practicing for the demonstration.

2. Quickly distribute a set of materials to the women (and to
guests and others present) or have them at the various places
when they arrive.

1 1 tJ
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3. Demonstrate the process in the order listed as the women follow suit:

a. Folded and wire-tied paper
Fan the accordion folds as shown. Start
opening the flower by separating the top
layer and pulling it up as far as possible.
Continue around the flower until all the top
layer has been pulled. The second layer is
pulled up, then the third, etc., until all
four layers are separated (no glue or stapling
is required). Then the flower will be full and
ball-like.

b. Prefolded and flattened sheets

Refold this sheet, tie with wire, and proceed to make
flower as above.

146

c. Flat sheets

Fold the four flat sheets in accordion pleats, cut the ends
in points or make them rounded (for scalloped effect), tie
with wire, and complete the flower.

(Since it is not expected that the women will progress at the same rate,
hopefully they will not all need scissors to cut the ends at the same time.
As you demonstrate the flower-making process, you may wish to comment that
the ends could be rounded instead of cut sharply; six sheets could be used
instead of four; the petals could be curled under with a pencil; and that
larger sized sheets of paper might be used. However, do not spend too much
time discussing or demonstrating the various possibilities because of the
orogram time limitation.)

d. Several sets of flowers from large sheets of paper
Fold the large sheet over twice, then crosswise, as already done,
to show how three sets of paper for three more flowers can be
made from one large sheet. Suggest that the women may take
these pages home to show someone else how to make the flowers.

4. Distribute bags in which the flowers may be stored. The women may wish
to leave the flowers in front of them during the remainder of the session
(might help promote a casual rather than a classroom atmosphere).

The assistant leader can distribute bags, help the women with questions, and
prompt the leader about the time limit.

*rnese direc.tions have been altered slightly. The original directions
TJided the leader to use the ore-prepared materials supplied by the project
sta4f, These changes were made in the event someone used the program plans
in this bulletin while conducting group meetings.
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APPENDIX B

PARTICIPATING SPEAKERS

SELECTION OF INDUSTRIAL AND EDUCATIONAL REPRESENTATIVES
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SPEAKERS FOR GROUP 'IEETING III

Secure toio speakers for the third meeting, including an industrial re-
presentative and an educational representative. These speakers will also oar-
ticipate in the panel discussion with the student. Ahead of time give each
speaker 4 cony of the nage of guidelines appropriate to this area. These
guiAelines anoear in this amendix.

1. The industrial representative should have adequate knowledge of the
local and regional job market. A person having information about a
variety of job tvoes is nreferable to someone representing a single
industry. Try to select someone who has had previous contact with a
population on the same incioeconomic level as the subjects.

Give the soeaker a cony of the anoronriate guidelines and prepare an
outline with suggested tonics to be covered. The following are some
topics to be included:

a. An enumeration of available jobs

b. Descriptions of job activities

Educational requirements of jobs

d. Desirable personality characteristics for jobs

e. Forecast of labor demands in five to ten years

f. Case histories of job successes

g. Suggestions for making and implementing job olans

2. The educational reorpsentative should have a comprehensive knowledge
of local opportunities for education or job training. He should be
acquainted with vocational-technical schools, community colleges,
business schools, and on-the-job training offered by business and
instry.

Give the speaker a cop- of the anoronriate guidelines and Prepare a
suggested outline, incl!Aing the following major subjects to be
discussed:

1. 7vne and location of training onnortunities

b. Cost of receiving training

lualifications for admission to training programs

1. Probable job demands in given work categories

P. Case histories or local neonle who have advanced through
training.

Ay; of receivirq assistance with educational costs

0121e
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APPENDIX B

GUIDELINE FGR SELECTION OF FIRST SPEAKER
AND GUIDE FOR HIS PARTICIPATION*

INDUSTRIAL REPRESENTATIVE

Choose someone who knows the local or regional job market well. This may be a
person suggested by the chamber of commerce or sponsors of an industrial park
rather than necessarily a person representing a specific large industry.

Be surf: the speaker knows the general educational and economic level of the
mothers and knows that they are mothers of seventh and eighth graders. A
"canned" talk with slides may not be apnropriate unless he has also thought
about the problems the mothers and children face and how he can give them
personalized advice. He should think ahead of time about histories of those
who have managed problems similar to the ones these mothers and children face.
He should know this is the last of the meetings and that it should be "problem"
oriented.

Items to be covered will be the usual ones of:

1. Description of jobs with emphasis on education or training expected
High school or less

High school plus special training, Possibly on-the-job
College or graduate (less emphasis)

2. Personal qualifications

Getting along with others, following instructions, taking
responsibility, etc. Examples of how these qualities have
helped some persons make good progress despite lack of
"formal" schooling or special training.

3. Expected availability of jobs several years from now.

4. Examples of what persons from County are
now doing in industrial jobs. How did they manage special problems
(of transportation, for example).

5. What planning can mothers and children now be doing?

Be preoared to add comments when the student answers questions--such as
additional sources of help, alternative training, or job opportunities.

*A copy of this page should be given to the participating speaker along with
a copy of the outline for the panel discussion in Apnendix 0 of this program
plan.

'41, 012'4
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APPENDIX B

GUIDELINE FOR SELECTION OF SECOND SPEAKER
AND GUIDE FOR HIS PARTICIPATION*

153

EDUCATIONAL REPRESENTATIVE A representative of an area vocational school,
community college, or technical school

He should be familiar with educational and training possibilities in the region
other than those offered by his institution; that is, he should not be too new
in his job or in the region.

The grnup leader should be sure he is fully informed about the educational and
economic level of thi mothows and that their children are now in the seventh
and eighth grades. He should prepare for his talk by thinking about how he can
help them solve the problems they face and by thinking of histories he can give
of students who have been able to solve similar problems.

Items to be covered:

Training or educational opportunities offered

Qualifications for admittance to the program (how students can plan now
to meet these qualifications)

Availability of jobs now, but particularly of jobs in the future, after
the education or training is completed

Expectations of newer programs that will be offered by the time seventh
and eighth graders can take advantage of them

Examples of how students have managed nroblems such as cost

Examples of what some young persons frcm similar backgrounds are now
doing after having attended the institution

Be prepared to add comments when the student answers questions--such as addition-
al sources of he'll)", alternative training, or job opportunities.

*k copy of this page should be given to the participating speaker Along with
a copy of the outline for the panel discussion in Appendix D of this program
plan.
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APPENDIX C

SELECTION OF STUDENT REPRESENTATIVE

OUTLINE FOR PANEL DISCUSSION
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SELECTION OF THE STUDENT REPRESENTATIVE

The student representative should be a recent high school graduate.
Select either a male or female who graduated from high school in the
year or two preceding the time of the group meetings, who is a local
resident, and who is currently employed or acquiring additional
training in purs4it of an identifiable career. Select one whose
primary interest is self-improvement, not social betterment of the
community. Seek a person who is decidedly dissatisfied with his
present station in life, but who will not be condescending toward
those in the Foup.

Prepare an outline of subjects to be discussed in the meeting and
give it to the youth as a basis for preparationalongwith the
"Guide for Panel Discussion" found in this appendix. Include such
questions as the following:

a. Why did you want to do what you are doing now

b. How did you learn about the opportunity

c. When did you make the decision to try this venture

d. How did you go about getting into this position

e. How do you pay for your training

f. How have you handled the problems of housing, transportation,
clothing

g. What are your plans for the future

h. What is really behind your success

012E
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APPENDIX C

GUIDE FOR PANEL DISCUSSION

I. Objective:

To bring the ideas and suggestions from industry and education to a
practical_ application by a young person just starting out.

II. Selection of Panel

Moderator (Group Leader)

1. Representative from industry: use previous speaker
2. Representative from education: use previous speaker
3. Young person who has following characteristics:*

a. Started on schooling or a job which points toward a life
long occupational pattern e.g., clerk in bank, machinist's
helper, carpenter, secretary, telephone lineman)

b. Able to speak to a group with poise and confidence
c. A potential "role model" for the mothers' children

III. Guiding Discussion

The best preparation is for the moderator to listen to each ()the's
questions and answers. Use a conversational wiiTrihow" method (Mike
Douglas, Johnny Carson, Dick Cavett) rather than a "Meet the Press" cross-
examination approach.

The moderator can guide discussion by gently interrupting the "long-winded"
answer, raising a "I wonder if" question, or using a "Say that again so
we get it straight" comment for clarification.

IV. Content of Discussion

1. Main emphasis should be the use of resources available to encourage
mothers to believe that their children can also finish school, get
jobs, and enjoy the process.

2. Use the concrete, practical approach as much as possible.
3. Discussion questions in program plan II, pages

are important in this session, too.

Is it too late to plan?
If you had it to do over, what would you do?
Who helted you the most?

When did you settle on this job (course of study, etc)?

4. Stress that there are opportunities for people of all levels of
ability.

*A copy of this nage should be given to the person who participates in this
role.

t I L. 0127
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APPENDIX 1

PAUCITY AN') RECRUITMENT

Publicity may be used repeatedly as an inducement for creating interest in
group session participation. The printed flyers in this Appendix were worded
so that they attract attention of the Potential group participants and provide
information about the educational and informal aspects of the programs. Also,
Ore- addressed postal "return-cards" may accompany the announcements and letters
to potential participants. Making a commitment by return mail is sometimes an
Tided incentive. In addition to the printed announcements, personal invitations
mdy be issued by the group leader through letters, visits or telephone calls.
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LETTERS AND FLYERS

Letters sent to the program participants by the research personnel or
qrouri leaders were printed on various types of letterhead according to the
tyoe of letter and the group leader's position. The letters included here
are abbreviated and were intended to serve as samples.

Dear

167

,,ihen your child, , was in the th grade
Jeanette Davis visited-you and asked some questions about your

child's future. We were very pleased that you helped us with our
oroject. Thank you so much.

Now we are planning some programs especially for mothers of
young people in school. We would like very much for you to be our
guest and come to three group meetings at the Lansing School Lunch
Room. The first one is Monday, March 22, 1971, from 7:00 to 9:00
in the evening. The next two will be March 29 and April 5.

About 25 mothers of 7th and 8th graders will be attending. We
none you will join the others for fun, refreshments, and some informa-
tion about opportunities for young people. The group leader will
be one of the Ashe County home economics teachers.

So that we will be able to plan for you, would you please sign
the card that you received with this letter and put it in the mail
tomorrow. It is already_ addressed and stamped.

4e look forward to seeing you on Monday, March 22, and the
next two 4onday evenings.

Enclosure

Sincerely,

(Mrs.) Sarah M. Shoffner

01314
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GROUP MEETING I

FOR

MOTHERS OF 7TH AND.8TH GRADERS

INFORMATION--FUN--FRIENDS--REFRESHMENTS

169

YOU ARE INVITED TO ATTEND A GROW' MEETING

Lansing Schoot Lunch Room

Monday, Manch 22, 7971

7:00 - 9:00 p.m.

11

THE WORLD OF WORK

FOR MY CHILD

MRS, VIRGINIA ROBERTS

PROGRAM LEADER

-

NO FORMALITY - NO LECTURES - NO DUES

if-j01:Th

,,,,MY CHILDREN ,,,,,HOW MOTHERS HELP

,,,,MANY KINDS OF JOBS



GROUP MEETING II

FOR

MOTHERS OF 7TH AND 8TH GRADERS

Lansing School Lunch Room

Monday, March 29, 1971
7:00 - 9:00 p.m.

ROADS TO OPPORTU:IITY

- A JOB MY CHILD WILL LIKE AND BE ABLE TO DO

"It. Hope lid that

"gf:th.y < ..t:e#It to szhoot

t,zeiiext couitty."

ecet

sc,:c2e

me b, I go

the mo,:ey

' 1(

171

"Take c4\ to tout that ptace."

"Witt he hetp me?"

"Wa4 it hatd to do?"

"You mean Ican be

succesut?"

"Atice moved to a tatge

city."

"We coutd ask peorte who do
that kind woth."

"1"1041 Can I Do That Job ?"

U134

SIE YOU AT THE IEETnIG!

P.P;ty6hmet4 tqae be Wved (kiting
thv meeting.



GROUP MEETING III

FOR

MOTHERS OF 7TH AM) 3TH GRADERS

Lansing School Lunch Room

Monday, April 5, 1971

7:00 - 9:00 n.m.

JOB TRAINING

HIGH SCHOOL OR COLLEGE

HOBBIES AND CLUB WORK

JOB FACTS

GO TO JOB

JOB QUALIFICATIONS

SFE vOU AT OUP LAST 'If F11'1(1:

V,,Otvishmvrts ,;40 sprv,!4

m:vtolq.

on:a

bit? I it()
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PRE-ADNESSED PftiTAL PETIJRN-CARD

Three group meetings:

Place of leeting

Date of leeting. - The World of Work

Date of Meeting - Roads to Opportunity

Date of leeting - A Job for my Child

will be able to attend the meetings.

Signed

REMINDER CARDS

:f oLd',',city flyers have been sent far in advance of the meeting a
rer'oder and or letter should be nailed to each mr".',r approximately one
neek Decore the first :leeting. The following form is a sample suggestion:

r--

Dear

:),',24PREP tht we are looking forward to seeing
10..4 it our ,;rout; ieeting on Day of the week) for

V't
k 14.1'.

r

Pefro.,,nrInts

inforiltion to nelp your child.

Pl1c0
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April 26, 1971

Dear Mother:

The final session of helping your child to choose a career will be Friday,
,)ril 33, 9:30 A.M. in the Rogers School.

Since we shall be making a new type of flower this week, it is important
that we be ready to start by 9:15. I will bring all the necessary supplies.

Sincerely,

Patricia S. DeCoursey
County Extension Agent
Hindman, Ky. 41822

Dear Irs.

June 7, 1971

We want to thank you again for taking part in the meetings at Rogers
School concerned with helping your child to think about and plan for jobs
and careers. We hope that you benefited from these meetings and that your
7th or 8th grade child will also benefit through you.

As you know, we were trying out something new in these meetings, and it
was for this reason that we offered the "reward" of $10.00 to those who attended
all three sessions. The money was offered only in this experiment at the Rogers
School and will probably not be done again. In addition to those who were there
each time we are also sending the payment to a few of you who missed one session
because of sickness or for other good reason.

Your check is enclosed herewith. We are sorry it took so long to get it
to you, but I imagine it will still come in handy. And, in any case, we hope
your real reward will be what you learned in the meetings rather than just the
money.

If you have any interest in further information or meetings on this
subject or other matters of interest to mothers and homemakers, you should
contact Miss Ruth Bristow, Wolfe County Home Economics Extension Agent, Bank
Building, Campton. And if we in the Department of Sociology at the University
can be of help to you, let us know. We may want to contact you again in a
year or two, when your child that we have checked on in the 5th or 6th grade
and again in the 7th or 8th grade will be of high school age.

ALC/jn

Enr,!osure

Sincerely yours,

A. Lee Coleman
Professor of Sociology



178

April 12, 1971

Dear Mother:

We were happy to know that you agreed to attend the meeting this
Friday, April 16, at the Rogers School Library, at 9:30 A. M.

Kathy Becker informed us that she had visited with you and discussed
"How mothers can help their children plan for jobs." I am sure that
most of you are acquainted with Miss Bristow through Homemakers and 4-H
programs. I am looking forward to meeting you and making new friends.

Bring a small jelly or pickle jar. See you Friday, April 16,
at 9:30 A. M. in the Rogers School Library.

Sincerely, Sincerely,

Ruth Bristow

County Extension Agent

PSD/RB/per

Patricia S. DeCoursey
County Extension Agent
Hindman, Ky.

April 19, 1971

Dear Mother:

I enjoyed being with you at the meeting last week and am
looking forward to the next meeting, Friday, April 23, at 9:30
A. M. in the Rogers School. Mrs. Gene Neff and Mr. Dale Bryant,
commonwealth attorney, have agreed to be with us on this day.

Sincerely,

Patricia S. DeCoursey
County Extension Agent
Hindman, Ky.

PSD/per

Ulab
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PROVISION OF CHILD-CARE SERVICES
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PROVISION OF CHILD-CARE SERVICES

A fanily with a large number of children, and especially with one or two older
children, can usually provide child care at home with less difficulty than
would be involved in taking small children to a center. If parents prefer
leavin.) children at home--and many of the parents in these samples will--setting
Jo special facilities for children may actually impede participation.

IF you decide to make arrangements for child care, be careful to explain that
tne Jse of them is optional. State explicitly that the small children do not
need to come.

Since children can be distracting to parent groups, it may be an added attrac-
tion and a convenience for the mother if child-care facilities are provided.
The place chosen should be far enough away that the parents cannot hear the
children. Nursery facilities in churches and day-care centers would provide
excellent areas if these buildings could also be used for the group meetings.

Even though the child-care facilities are to be temporary and available only
for three group meetings, the program would be attractive if it provided not
only the care and supervision all young children need when away from their
home and mother, but also a learning environment rich in things to do. The
suggested activities offer guides for a program based on knowledge and under-
standing of the fundamental needs and development of children. It is not
suggested that arrangements be made for all the activities outlined below.
This should serve only as a guide.

A. Assistants

High school girls in home economics classes, community Girl Scout groups, 4-H
and church youth groups are possibilities for child-care leaders and
assistants. With the suggestions included in this section, programs can
be established to satisfy the individual community situations.

One assistant for every 4-6 children attending the group is desirable.
'"ore helpers are necessary when there is a larger percentage of infants.

General Equipment and Supplies

7nese materials and equipment for all age groups are suggested as guides
'or providing adequate facilities and care.

1. sink with hot and cold water
2. toilet (suggest a small one for the younger children if available)
3. table for manipulative toys
4, chairs and/or cushions for floor sitting
5. refrigerator or cooler with ice
5. oapt?r products

tissues

towels

c%Jos

napkins

(;.nnstruction paper, newsprint

''hildren's books from an elementary library - variety for different
iqe hinges

u 1 4
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',els n the -,00n

-leneral iiscussion below is included to provide an overall feeling and
.lira 'elders ideas for setting up the individual situations. It should

,nlerstood tnat not all of the ideas mentioned are expected for such
;r0Lio sessions.

Sulliny: large area for building roads, bridges, farms,
etc. fron wooden blocks and pasteboard boxes.

Corner: ideally, a cozy quiet area where children look
it .,00ks, listen to stories, tapes or view films. A low table with
:hiirs would be nice if available, A rug on the floor of this area
often serves to bring cnildren together for a story.

Pily Area: should contain household equipment and materials
311..1 perhaps office eduionent,

7ible Aork area: providing low tables and seating for several
,,11 iren an-: sine adults. Close at hand are the art supplies,

-anioulative materials, parr, crayons, scissors. Snacks
ire corv4Yl1ently served in such an area.

^IrAetingthe Children

Someor3 snould be available to greet each child as he comes to the room
and ne wth ni-1 for a few minutes until he is sure of the situation and
is c)ms'otabl' occupied with some activity.

;u3sjested

Erer : ^o -.;n the child-care program suggestions are divided into age groups,
al .re 7.nildren will likely be located in the same room. However, special
:er".es room should be planned for interests of specific age

bring

:ninge o` outer clothes and diapers
tdi for storm; soiled diapers
.;;; eitc - formula, crackers, cookies, juice, etc.

-'141.-jrc:rt

'"Jr V)rta,le '.ribs or oads for sleeping

1. hov!erdlc. toys such as two bread baskets put
toijether with nJocks inside
,7,1irn lir!! :rdlle Tins

7',rJulh fron hone

es reedel
Ar,r,

'!,*,10%

0141
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0. Schedule
1. Children play with toys in Infant area of room or stay in bed.
2. Snack time of 15 minutes after the first hour.
3. Sleep until time to go home.

Toddler Care - 15 months - 3 years

A. Parents bring
1. change of outer clothes and diapers
2. bag for storing soiled diapers
3. food child eats - cra0ers, cookies, etc.

B. Equipment
1. pad for sleeping
2. toys

a. push and pull toys
b. riding toys - "Kiddie cars", "rocking horse", etc.
c. table tJys - simple blocks and other manipulative toys

for opening and closing
3. sink for water play

C. Schedule

1. Children play for first hour.
2. For next fifteen minutes they have snack which was brought

from home or provided by the leader.
3. Sleep or play until time to go home. Listen to a story.

Preschool Care - Ages 3, 4, and 5

A, Parents bring

1. Change of clothes (children in this age group may or may not
need a change of clothes from home.)

2. snack of cookies, crackers, juice or fruit and milk unless
broviled by group.

0 Equipment

1. Doll Corner

a. dress-u: clothes
b. sink, stove, and refrigerator made from pasteboard

boxes, blocks, etc.
dolls with beds

d. dishes and some cooking equipment

2 *Ianioulative Toys
a. puzzles
h. table gaNes
s. blocks
d. screws and latches for older children

014k
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a. paper, scissors and paste - shapes can be supplied or
children could cut them to be pasted as the child
desires.

b. paint (finger and tempra), brushes, crayons. (The
five-year-olds might be given a letter of the alphabet
anJ asked to draw a picture using that letter.)

4. Cardboard boxes for climbing

5. Music--records and record player

6. Grocery Store--Save packages, cans, bags, etc. for a few days
prior to the first group meeting. Set up a store with these
items and a toy cash register and play money. School age
children might assist with this.

C. Schedule

1. Depending upon the number of children attending, set up
certain areas for the first hour such as blocks, table
toys, art activities, etc.

2. Snack and toileting for next 20 minutes.
3. For last portion, have an interesting activity since

children will be getting_tired.
a. Music experience - dance-a-story record
b. Science - preparing scrambled eggs
c. Story and creative dramatics

School Children

Plan a quieter area for reading and homework. Assist workers in
caring for younger children--read, prepare and serve snacks, guide
children to various activities.

D. Preparation for Going Home

A ten-minute period of "preparation for going home" would give the
children an opportunity to prepare before the mothers come for
"pick-up'. This is the time for locating personal articles to
carry home - pictures, books, toys and so forth - and putting on
wraps. This time should be carefully planned with adequate time
allowed so that the end of the group session does not become
frantic or rushed. For those children who are ready first and
bursting with energy although tired and sleepy, provision should
be made for orderly play so these youngsters do not dash around
losing their belongings.

014::
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. APPENDIX 3

PROGRAM EVALUATION

A copy of the program evaluation used in the project appears in this appendix
with a summary of the responses. By noting these responses, one will be able
to generally ascertain the mothers' ideas about the success of the programs.
Not all of the responses are included. Additional reporting can be found in
Information Series I.

0144
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EVALUATION OF THE PROGRAMS

(name oti

NN, I HAVE A FEW QUESTIONS ABOUT THE MEETINGS YOU WENT TO AT Vocation i.nse:ted)

1. I'm going to read a list of things about these meetings and get you to tell me
now helpful they were to you in understanding the ideas presented in the programs.
First, I'll read the whole list, then I'll go back and let you tell me whether
each one was "very helpful," "somewhat helpful," or not very helpful."

Very coini7ER18TOTTeriv
Helpful Helpful Helpful

a. "lob charts and career ladders

o. making bottles and flowers

:. speakers at Session II/telling about themselves
speakers at §ession 111/telling about educational

d. opportunities, scholarships loans, schools, etc.
speaker at Session III/telling about job

e. opportunities
young person who told about finishing school

f. and letting a Sob

g. the persons who led the group

n. pamphlets to take home and keep
materials that I could check out from (U4ed in 4

i. the SRA kit ci the 1 state4-only twothLtd4 o6
the women checked out the mateniat4)

105 13 1

86 34 3

111 8 0

116

105 5 1

101 9

119 7

90 20

2. mow do you feel about the division of time between the program and the discussions?

a. Was enough time allowed for discussion? 94 yes 12 no

*#

b. Would you have liked for the speakers and the leader
to talk more than they did? des 43 no

Would you have liked more time to talk about your
children? ___.yes no

3. 3o you feel that there were too many meetings, not enough, or about the right
number?

2 meetings would have been enough
73 3 meetings were just the right number
54 more than three meetings would have pleased me

4. What is the best day of the week for you to get to meetings of this type?

Sunday _Tuesday Thursday __Saturday

__Monday Wednesday Friday (Re4pondent4 tended to

anlwe. the ,ia or, which their patticutaA meetings ixecL, 1 .d.1

5. Ait 10 you think is the'best time of the day for you to get to meetings of
thi; type?

morning afternoon night

u146
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6. what would usually be the best way to let you know about meetings such as the
tnree you attended? * most liked ways

- not good ways

a letters and announcements mailed to your home * telephone
someone go to your house and tell you abuut it - announcements in newspaper
notes or announcements brought from the school 7announcements on radio

7. where Jo you think is the best place to hold meetings like this, for everyone to
get there? te0e.1 to tepott the piace4 cep the gtoup meettng they

atroLieJ.
3. In general, how helpful were these meetings to you?

very helpful pretty helpful not so helpful not at all helpful

9. What was the best part of the meetings? (Speaket4 tanked p.t4 thtoughout the sub-
Least helpful part? ..:,.4(:taw.a: eeadet4 and' di4Cubla0n4 'Laded ecotd and thitd

:asp,ctfve

10. Wnat o:ner suggestions do you have about similar meetings in the future?

11. Was finding transportation to the meetings a problem for you? yes * no

If yes, !ould it have been helpful if transportation had been provided for you?

12. Was finding someone to care for your children a problem? yes no

10 yes, would it have been convenient for you to have brought them to the
school with you, if something had been planned for them?

13. How do you think you will use the information you have learned from the three
leetings?

14. ',;() jou feel that you have been better able to talk with your son or daughter
about jobs, schooling, the future, etc., because you came to the meeting?

you tnink that your son or daughter would be interested in the same type of
Deovdms you attended?

15 :.1 Jo., feel relaAed enough to ask the questions that you wanted to ask?

yes no

no, what -Auld the leaders have done to help you feel that you could ask
TAest'or?

4o1,*1 /9'.1 1'1444? core to all the leetings if you had not been offered money for

14 is.


